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INTRODUCTION 

 

This document aims to identify and collect the national aspects and peculiarities in the field 

of digital education for higher education institutions (HEIs) in Latvia (strategic frameworks, 

laws, regulations, implementations, specific requirements, organisational aspects, technical 

aspects, case studies, best practices, etc.).  

The report is composed of six main sections and a methodology section. Each of them is 

designed to receive and analyse all data considered preparatory to the final filling of the 

national dossiers provided by the project and to prepare the teaching materials for the course 

aimed to create a consistent common level of digital competencies of online teaching 

experiences and digital educational programs of HEIs.  

The first part of the document provides more general information about Latvia. It also 

provides the description and general statistics relevant to higher education. Furthermore, it 

reveals the dimensions and background of online teaching experiences and digital educational 

programs of HEIs.  

The second section focuses mainly on the regulatory and legal aspects related to governance 

of the higher education field in Latvia. It describes the principal entities responsible for higher 

education and reveals weaknesses of the current legislation. 

The third section focuses on the organisational aspects and their effects on HEIs, academic 

staff and students. In addition, the analysis of changes that the Covid-19 pandemic have 

produced together with some valuable issues and innovations is made. It also identifies study-

related and organisational processes that undergo changes towards digital transformations 

and describes the accreditation process of Latvian HEIs, study directions, and licensing of 

study programs. In addition, current needs in digital education in terms of needed skills and 

competencies, needed effective teaching and interaction methods are identified and 

analysed, and evolution of digital interaction technologies and new methodological 

approaches are described in the context of Latvian HEIs.  

The fourth section deals with the technological aspects, especially related to the use of e-

learning environments, their features, the ways of developing and maintaining e-courses, and 

the interoperability of the content developed by the academic staff of Latvian HEIs. The 

section also provides information on the use of digital tools, especially during the emergency 

of Covid-19. Finally, at the end of the section, the analysis of technical skills needed for the 

academic and technical staff of Latvian HEIs is given. 

The fifth section focuses on digital skills and competencies needed for the academic, technical 

and administrative staff of Latvian HEIs for the implementation of digital learning processes 

and analyses digital skills that need to be improved, in general, to form a digitally educated 

society, as well as provides several examples of carried out activities to achieve this goal. 

Further, various guidelines are analysed in the context of digital transformation of education 



 

 

in Latvia to identify action directions for the provision of qualitative digital education, as well 

as needs for new multimedia technologies and main challenges regarding data processing are 

reviewed. Finally, at the end of the section, suggestions are proposed to support digital 

education. 

The final section includes a detailed description of three success examples/ best practices in 

Latvia. 

  



 

 

METHODOLOGY 

 

The preparation of the current national report was organised in two main stages: 

 systematic analysis of information sources published over the last three years (2018-
2021) limited to the scope of the Latvian HEIs. The authors of the report made the 
exception extending the publication period to five years only in the cases of especially 
valuable sources of information in the context of the research; 

 a survey of the technical staff of the Latvian HEIs. 
 

During the first stage (July-September, 2021), the authors of the current report performed a 

systematic search and analysis of information sources in several languages (i.e., Latvian, 

English, and Russian) and identified the following information sources as being of interest for 

the current report: 

 websites of the Latvian HEIs; 
 publication repositories of the academic staff of Latvian HEIs; 
 articles in the media, such as interviews with the HEI staff or administration; 
 books on Latvian experience in the field of digital education; 
 the website and materials published by the Ministry of Education and Science of the 

Republic of Latvia; 
 statistical data published by Central Statistical Bureau of Latvia; 
 materials published by Latvian student associations; 
 project reports (on digitalisation, remote learning, distance learning, educational 

solutions for overcoming the Covid-19 crisis, and digital competence of academic staff); 
 Latvian legal framework, decisions and policies adopted by the government; 
 publications in scientific databases such as IEEE Xplore, Science Direct, SCOPUS, and 

Web of Science. 
 

The report's authors used the following keywords to find materials and documents relevant 

to the current report: distance learning/studies/teaching, e-learning/studies, remote 

studies/learning/teaching, digitalisation, digital technological solutions, and education during 

the Covid-19 pandemic. 193 of them were used for the preparation of the current report. 

Some especially valuable research works were used quite intensively for the preparation of 

this report; thus, the authors of the report provide their detailed description here: 

1. Results of a survey organised by the Student Union of Latvia in March 2020, in which 1 
600 respondents participated (students of Latvian HEIs, their relatives, and HEI staff) 
representing 34 Latvian HEIs. The survey's main goal was to determine how the distance 
learning process was implemented during the Covid-19 pandemic. This research is 
described ƛƴ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύ ŀƴŘ ƛǎ ǊŜŦŜǊŜƴŎŜŘ ŀǎ άwŜǎŜŀǊŎƘ ƻŦ ǘƘŜ 
Student Unionέ ŦǳǊǘƘŜǊ ƛƴ ǘƘŜ ǘŜȄǘ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǊŜǇƻǊǘΦ 

2. ¢ƘŜ ǊŜǎǳƭǘǎ ŦǊƻƳ ŀ ǎǳǊǾŜȅ ŀƴŘ ŦƻŎǳǎ ƎǊƻǳǇ ŘƛǎŎǳǎǎƛƻƴǎ ŀŎǉǳƛǊŜŘ ǿƛǘƘƛƴ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ 
with COVID-19: Evaluation of overcoming the coronavirus crisis in Latvia and 



 

 

ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŦƻǊ ǎƻŎƛŜǘŀƭ ǊŜǎƛƭƛŜƴŎŜ ƛƴ ǘƘŜ ŦǳǘǳǊŜέ ƛƴǾƻƭǾƛƴƎ wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅΣ 
the University of Latvia, Rezekne Academy of Technology, Vidzeme University College, 
as well as Institute of Electronics and Computer Science. The online survey with 349 
educators from 33 Latvian HEIs was conducted in October 2020 to find out their opinion 
and experience in the context of distance learning. In March 2020, 22 educators from 
11 HEIs participated in the focus group discussions on the assessment and development 
of digital competencies of academic staff and the digitalisation aspects of higher 
education. This research is described in (Jansone-Ratinika et al., 2020) and is referenced 
as άwŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛfe with COVID-19έ ŦǳǊǘƘŜǊ ƛƴ ǘƘŜ ǘŜȄǘ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǊŜǇƻǊǘΦ 

3. The results of a survey with academic staff and structured interviews with the technical 
ǎǘŀŦŦ ƻŦ [ŀǘǾƛŀƴ I9Lǎ ŎƻƴŘǳŎǘŜŘ ƛƴ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ άtǊƻǾƛǎƛƻƴ ƻŦ Ŝ-learning 
object creation, ƳƛƎǊŀǘƛƻƴ ŀƴŘ ŘŜǇƭƻȅƳŜƴǘ ƛƴǘŜǊƻǇŜǊŀōƛƭƛǘȅ ƛƴ ŎƭƻǳŘ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜέ 
ǳƴŘŜǊǘŀƪŜƴ ōȅ ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ ǿƛǘƘ ǘƘŜ ƛƴǾƻƭǾŜƳŜƴǘ ƻŦ ǘƘŜ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ƻŦ 
Riga Technical University. In the online survey organised in October 2019, 68 teachers 
from seven Latvian HEIs shared their experience with e-learning. In the structured 
interviews, eight representatives of the technical staff from seven HEIs provided 
answers regarding the use of e-learning environments and their features. This research 
is described in (Anohina-Naumeca et al., 2019) and is referenced as άwŜǎŜŀǊŎƘ ƻŦ 
ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦέ further in the text of the current report.  

 

Within the second stage of the preparation of the current report, an online survey was 

conducted by the authors of the report. The survey was intended mainly for the technical staff 

and/or staff responsible for maintaining the e-learning infrastructure in Latvian HEIs to find 

out the current situation concerning the use of digital tools for the provision of online studies 

and the necessary competencies for the various groups of HEIs staff (administrative, 

academic, and technical). The survey included 20 questions and was conducted in August 

2021. Representatives of 15 Latvian HEIs have participated in the research, among them eight 

respondents from public HEIs and seven representatives from private HEIs. This research is 

referenced as άwŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǊŜǇƻǊǘέ ŦǳǊǘƘŜǊ ƛƴ ǘƘŜ ǘŜȄǘΦ  

The current report omits from the consideration Latvian colleges. Moreover, information 

included in the report is based on the analysis of many publicly available documents. Although 

the authors of the report have very carefully selected the sources of information, they are not 

responsible for the correctness and truthfulness of information given in the sources.    



 

 

1. STATISTICS ABOUT THE COUNTRY 

 

The Republic of Latvia is a country in the Baltic region of Northern Europe that borders Estonia 

on the north, Lithuania on the south, Russia on the east, Belarus on the southeast, and shares 

a maritime border with Sweden on the west (Wikipedia, 2021). Latvia covers an area of 64 

589 square kilometres in total (Wikipedia, 2021). The majority (68 %) of the Latvian population 

live in cities, almost half of this majority ς in Riga, while the rest (32 %) are rural residents 

(Central Statistical Bureau of Latvia, 2020a). The Republic of Latvia has 76 cities in total; 

however, only seven are large enough to have their administrative bodies: Daugavpils, 

WŜƭƎŀǾŀΣ WǹǊƳŀƭŀΣ [ƛŜǇņƧŀΣ wŢȊŜƪƴŜΣ ±ŜƴǘǎǇƛƭǎΣ ŀƴŘ ǘƘŜ ŎŀǇƛǘŀƭ ƻŦ [ŀǘǾƛŀ ς Riga (Central 

Statistical Bureau ƻŦ [ŀǘǾƛŀΣ нлнлŀΤ ±ƛŘŜǎ ŀƛȊǎŀǊŘȊơōŀǎ ǳƴ ǊŜƒƛƻƴņƭņǎ ŀǘǘơǎǘơōŀǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмύΦ 

!ƭƭ ƻǘƘŜǊ ŎƛǘƛŜǎ ŀǊŜ ƛƴŎƭǳŘŜŘ ƛƴ ƻƴŜ ƻŦ ǘƘŜ по ƳǳƴƛŎƛǇŀƭƛǘƛŜǎ ό±ƛŘŜǎ ŀƛȊǎŀǊŘȊơōŀǎ ǳƴ ǊŜƒƛƻƴņƭņǎ 

ŀǘǘơǎǘơōŀǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмύύΦ Lƴ ǘŜǊƳǎ ƻŦ ǇƻǇǳƭŀǘƛƻƴΣ [ŀǘǾƛŀ ƛǎ ǘƘŜ ŦƛŦǘƘ ǎƳŀllest country in the 

European Union, with 1.9 million people in 2020 (Central Statistical Bureau of Latvia, 2020a). 

Moreover, the population of Latvia is decreasing, starting from 1990, it has dropped by 760 

thousand people or by 29 % in the last 30 years (Central Statistical Bureau of Latvia, 2020a).  

According to data from the Central Statistical Bureau (2020b), more than 89% of households 

in Latvia have had access to the Internet. Moreover, 98.7% of families with kids have some 

kind of Internet connection (Central Statistical Bureau, 2020b). At the same time, both basic 

digital skills and advanced digital skills levels in Latvia are much lower than the EU average: 

only 43% of the Latvian population have basic digital skills compared to 58% in the EU 

(Ministru kabinets, 2021a). Moreover, the gap between Latvia and other EU countries is even 

wider in terms of advanced digital skills. One of the causes might have been the ageing 

population. However, even young people aged 16 to 24 lack digital skills compared to the EU 

(Ministru kabinets, 2021a). 

The education system in Latvia has four levels: pre-school education, basic education, 

secondary education, and higher education (Academic Information Centre, 2019). Early 

childhood education and care are offered to all children 1.5-7 years old, while it is compulsory 

for all five- and six-year-old children in Latvia (European Commission, 2021). General public 

education in Latvia lasts 12 years in total, where the first nine years are basic education 

(primary and lower secondary education as a single structure system) which is compulsory 

(Academic Information Centre, 2019). In addition, there is a possibility of continuing upper-

secondary education in various vocational education programmes, which led to different 

qualification levels (European Commission, 2021). Higher education comprises both academic 

and professional study programs (Academic Information Centre, 2019). Furthermore, the 

Latvian higher education system is a part of the BOLOGNA process (Figure 1) and follows three 

cycles of higher education (State Education Development Agency, 2021): 

 the 1st cycle includes short-ŎȅŎƭŜ ǇǊƻƎǊŀƳƳŜǎ ŀƴŘ ŀŎŀŘŜƳƛŎ ƻǊ ǇǊƻŦŜǎǎƛƻƴŀƭ .ŀŎƘŜƭƻǊΩǎ 
degree programmes; 

 the 2nd ŎȅŎƭŜ ƛƴŎƭǳŘŜǎ ŀŎŀŘŜƳƛŎ ƻǊ ǇǊƻŦŜǎǎƛƻƴŀƭ aŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ǇǊƻƎǊŀmmes; 



 

 

 the 3rd ŎȅŎƭŜ ƛƴŎƭǳŘŜǎ 5ƻŎǘƻǊΩǎ ŘŜƎǊŜŜ ǇǊƻƎǊŀƳƳŜǎΦ 
 

To obtain a specific degree, students should fulfil certain requirements and collect a specified 

amount of credit points (Table 1). The credit point system is compatible with ECTS: 1 credit 

point = 1.5 ECTS = 1 week full-time study workload and one academic year = 40 Latvian credit 

points or 60 ECTS (State Education Development Agency, 2021). 

 

 

Fig.1. The higher education system in Latvia (adopted from (State Education Development 

Agency, 2021)) 

 

Table 1. 

The value of degree programs in ECTS in Latvia (adopted from (State Education 

Development Agency, 2021)) 

 

Degree programme Value in ECTS 

!ŎŀŘŜƳƛŎ ōŀŎƘŜƭƻǊΩ ŘŜƎǊŜŜ 180ς240 ECTS 

tǊƻŦŜǎǎƛƻƴŀƭ ōŀŎƘŜƭƻǊΩ ŘŜƎǊŜŜ 240 ECTS 

!ŎŀŘŜƳƛŎ ƳŀǎǘŜǊΩ ŘŜƎǊŜŜ 120 ECTS 



 

 

tǊƻŦŜǎǎƛƻƴŀƭ ƳŀǎǘŜǊΩ ŘŜƎǊŜŜ 120 ECTS 

Long cycle professional program 300-360 ECTS 

 

There were 54 HEIs in total registered in Latvia in 2020: 29 universities (16 public, 11 private, 

ŀƴŘ ǘǿƻ ōǊŀƴŎƘŜǎ ƻŦ ŦƻǊŜƛƎƴ I9Lǎύ ŀƴŘ нр ŎƻƭƭŜƎŜǎ όLȊƎƭơǘơōŀǎ ǳƴ Ȋƛƴņǘnes ministrija, 2021b). 

Universities and colleges implement academic and professional higher education programs, 

as well as scientific activities, research, and artistic creativeness (Ministry of Education and 

Science, 2020b). At the same time, the colleges provide only the first-level professional higher 

education programmes. They can act as colleges established by HEIs or independent 

educational institutions (Ministry of Education and Science, 2020b). The number of HEIs has 

not changed since 2017. The majority of HEIs are located in the biggest cities of Latvia, but not 

all of them. Colleges are excluded from further research where possible. The complete list of 

HEIs is presented in Table 2.  

 

  



 

 

Table 2.  

Public and private HEIs registered in Latvia (adoptŜŘ ŦǊƻƳ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ 

2021b)) 

 

Nr. Name of the HEI Abbreviation Web page 

Public HEIs 

1 University of Latvia LU www.lu.lv 

2 Riga Technical University RTU www.rtu.lv 

3 Latvia University of Life Sciences and 

Technologies 

LLU www.llu.lv 

4 Daugavpils University DU www.du.lv 

5 wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅ RSU www.rsu.lv 

6 Liepaja University LiepU www.liepu.lv 

7 Latvian Academy of Culture LKA www.lka.edu.lv 

8 Art Academy of Latvia LMA www.lma.lv 

9 WņȊŜǇǎ ±ơǘƻls Latvian Academy of Music JVLMA www.jvlma.lv 

10 Latvian Academy of Sport Education LSPA www.lspa.lv 

11 Latvian Maritime Academy LJA latja.lv 

12 Rezekne Academy of Technologies RTA www.rta.lv 

13 Ventspils University of Applied Sciences VeA www.venta.lv 

14 Vidzeme University of Applied Sciences ViA www.va.lv 

15 BA School of Business and Finance BA www.ba.lv 

16 National Defence Academy of Latvia LNAA www.naa.mil.lv  

Private HEIs 

1 RISEBA University of Applied Sciences RISEBA www.riseba.lv 

2 Turiba University BAT www.turiba.lv 

3 Latvian Christian Academy LKrA www.kra.lv 

4 Baltic International Academy BSA www.bsa.edu.lv 

http://www.lu.lv/
http://www.rtu.lv/
http://www.llu.lv/
http://www.du.lv/
http://www.rsu.lv/
http://www.liepu.lv/
http://www.lka.edu.lv/
http://www.lma.lv/
http://www.jvlma.lv/
http://www.lspa.lv/
http://www.latja.lv/
http://www.ru.lv/
http://venta.lv/
http://www.va.lv/
http://www.ba.lv/
http://www.naa.mil.lv/
http://www.riseba.lv/
http://www.turiba.lv/
http://www.kra.lv/
http://www.bsa.edu.lv/


 

 

5 Riga Aeronautical Institute RAI www.rai.lv 

6 ISMA University of Applied Sciences ISMA www.isma.lv 

7 EKA University of Applied Sciences EKA www.eka.edu.lv 

8 Transport and Telecommunication Institute TSI www.tsi.lv 

9 Riga Graduate School of Law RJA www.rgsl.edu.lv 

10 Stockholm School of Economics in Riga REA/SSE Riga www.sseriga.edu 

11 The Academy of Luther LA www.luteraakademija.lv 

Foreign University branches 

1 Riga Higher Institute of Religious Sciences 

affiliated with the Pontifical Lateran University 

RARZI https://www.rarzi.lv/  

2 Riga Institute of Theology affiliated with the 

Pontifical Lateran University 

RTI https://katolis.lv/organiz

acija/rigas-teologijas-

instituts/ 

 

In total, 78.5 thousand students were enrolled in HEIs in the 2020/2021 study year, the major 

part was bachelor level students (55%), and the smallest share were doctoral students (2%) 

όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ aƻǊŜƻǾŜǊΣ ƻǳǘ ƻŦ ŀƭƭ ǘƘŜ ǎǘǳŘŜƴǘǎΣ уп҈ ŎƘƻǎŜ ǘƻ ǎǘǳŘȅ 

ƛƴ ǇǳōƭƛŎ I9Lǎ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ 

The largest public HEIs in terms of the number of students enrolled have been the University 

ƻŦ [ŀǘǾƛŀΣ wƛƎŀ ¢ŜŎƘƴƛŎŀƭ ¦ƴƛǾŜǊǎƛǘȅΣ ŀƴŘ wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅΤ ǘƘŜ ƭŀǊƎŜǎǘ ǇǊƛǾŀǘŜ I9Lǎ ƘŀǾŜ 

ōŜŜƴ ¢ǳǊƛōŀ ¦ƴƛǾŜǊǎƛǘȅ ǳƴ wL{9.! ¦ƴƛǾŜǊǎƛǘȅ ƻŦ !ǇǇƭƛŜŘ {ŎƛŜƴŎŜǎ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ 

ministrija, 2021b). On average, 42% of students got state-financed places in HEIs, while 58% 

ǎǳōǎƛŘƛǎŜŘ ǘƘŜƛǊ ǎǘǳŘƛŜǎ ŦǊƻƳ ǇǊƛǾŀǘŜ ǎŀǾƛƴƎǎ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ ¢ƘŜ ǇŀǊǘ 

of state-financed students in Master (46%) and Doctoral (79%) levels of education are higher. 

In comparison, см҈ ƻŦ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ǎǘǳŘŜƴǘǎ ŎƻǾŜǊ ǘƘŜƛǊ ǎǘǳŘȅ ŜȄǇŜƴǎŜǎ ƻƴ ǘƘŜƛǊ ƻǿƴ 

όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ ¢ƘƻǎŜ ǇŀȅƛƴƎ ŦƻǊ ǘƘŜƛǊ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ŀǊŜ ōƻǘƘ ƛƴ 

public and private HEIs; about a half (51%) of students in public HEIs should pay for their 

ǎǘǳŘƛŜǎ ƻƴ ǘƘŜƛǊ ƻǿƴ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ 

The analysis of the spread of students between different study fields allows concluding that 

the significant share (33%) of future professionals prefer the field "Social sciences, business 

and law", even though only 14% out of them got state-ŦƛƴŀƴŎŜŘ ǎǘǳŘȅ ǇƭŀŎŜǎ ƛƴ I9Lǎ όLȊƎƭơǘơōŀǎ 

ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ ¢ƘŜ ƴǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘƛǎ ŦƛŜƭŘ ǿŀǎ ŜǾŜƴ ƳƻǊŜ ǎƛƎƴƛŦƛŎŀƴǘ 

back in 2011 (almost twice as big in the number of students) but steadily decreased ever since 

(Central Statistical Bureau, 2021). At the same time, the number of students in other fields of 

ǎǘǳŘȅ ǊŜƳŀƛƴŜŘ ƻƴ ǘƘŜ ǎŀƳŜ ƭŜǾŜƭ ŘǳǊƛƴƎ ǘƘŜ Ǉŀǎǘ ǘŜƴ ȅŜŀǊǎ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ 

2021b). The next preferred field is "Health care and social welfare" (17%), followed by 

http://www.rai.lv/
http://www.isma.lv/
http://www.eka.edu.lv/
http://www.tsi.lv/
http://www.rgsl.edu.lv/
http://www.sseriga.edu/
http://www.luteraakademija.lv/
https://www.rarzi.lv/
https://katolis.lv/organizacija/rigas-teologijas-instituts/
https://katolis.lv/organizacija/rigas-teologijas-instituts/
https://katolis.lv/organizacija/rigas-teologijas-instituts/


 

 

"Engineering, manufacturing and construction" (15%), and in these fields, the share of 

students enrolled in state-ŦƛƴŀƴŎŜŘ ǎǘǳŘȅ ǇƭŀŎŜǎ ǿŀǎ рм҈ ŀƴŘ тл҈ ŎƻǊǊŜǎǇƻƴŘƛƴƎƭȅ όLȊƎƭơǘơōŀǎ 

ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊija, 2021b). The smallest number of students (combined about 2%) chose 

ǘƘŜ ŦƛŜƭŘǎ ά!ƎǊƛŎǳƭǘǳǊŜΣ CƻǊŜǎǘǊȅ ŀƴŘ CƛǎƘŜǊƛŜǎέ ŀƴŘ ά±ŜǘŜǊƛƴŀǊȅέ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ 

ministrija, 2021b). There were about 12 thousand graduates from HEIs in 2020 (Central 

Statistical Bureau, 2021). The spread between their subject fields was similar to the interests 

ƻŦ ƴŜǿƭȅ ŜƴǊƻƭƭŜŘ ǎǘǳŘŜƴǘǎΥ от҈ ƎǊŀŘǳŀǘŜŘ ŦǊƻƳ ǘƘŜ ŦƛŜƭŘǎ ƻŦ ά{ƻŎƛŀƭ ǎŎƛŜƴŎŜǎΣ ōǳǎƛƴŜǎǎ ŀƴŘ 

ƭŀǿέΣ мф҈ - άIŜŀƭǘƘ ŎŀǊŜ ŀƴŘ ǎƻŎƛŀƭ ǿŜƭŦŀǊŜέΣ мн҈ - ά9ƴƎƛƴŜŜǊƛƴƎΣ ƳŀƴǳŦŀŎǘǳǊƛng and 

ŎƻƴǎǘǊǳŎǘƛƻƴέ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ 

The share of international students in Latvian HEIs has been steadily growing since 2003 and 

ǳǇ ǘƻ нлмф ŦǊƻƳ м҈ ǘƻ мп҈ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ IƻǿŜǾŜǊΣ ǘƘŜ ƴǳƳōŜǊ ƻŦ 

international students in 2020 decreased by 2%, most probably due to the Covid-19 pandemic. 

There is no data about the number of students enrolled in Latvian HEIs and studying remotely. 

The most significant number of international students in Latvian HEIs is from India, 

Uzbekistan, ŀƴŘ DŜǊƳŀƴȅ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ hǾŜǊŀƭƭΣ он҈ ƻŦ 

international students come from European Union member states. There were also about 2% 

of short-term mobility students in Latvia during the 2020/2021 study year (State Education 

Development Agency, 2021). 

The gender split of the students enrolled in HEIs during the study year 2020/2021 was as 

ŦƻƭƭƻǿǎΥ рт҈ ǿŜǊŜ ŦŜƳŀƭŜǎΣ ŀƴŘ по҈ ǿŜǊŜ ƳŀƭŜǎ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ ¢ƘŜ 

gender gap is observed explicitly in such study fields as "Education" and "Health care and 

social welfare", where the share of female students was 91% and 80% correspondingly 

όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ hƴ ǘƘŜ ƻǘƘŜǊ ƘŀƴŘΣ ǘƘŜ ƻƴƭȅ ŦƛŜƭŘǎ ǇǊŜŦŜǊǊŜŘ ōȅ ǘƘŜ 

ƳŀƭŜ ǎǘǳŘŜƴǘǎ ǿŜǊŜ άbŀǘǳǊŀƭ ǎŎƛŜƴŎŜǎΣ ƳŀǘƘŜƳŀǘƛŎǎ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ ǘŜŎƘƴƻƭƻƎƛŜǎέ όŀƪŀ 

{¢9aύ ŀƴŘ ά9ƴƎƛƴŜŜǊƛƴƎΣ ƳŀƴǳŦŀŎǘǳǊƛƴƎ ŀƴŘ ŎƻƴǎǘǊǳŎǘƛƻƴϦΣ ǿƘŜǊŜ ǘƘŜ ǎƘŀǊŜ ƻŦ ƳŀƭŜ ǎǘǳŘŜƴǘǎ 

was 77% and 72% correspondingly. However, most students of all genders still prefer the field 

"Social sciences, busiƴŜǎǎ ŀƴŘ ƭŀǿέ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ 

The student split in terms of age groups was similar for both gender groups; most students 

(58%) have been 30 years old or younger, with the dominant group of 21-25 years old 

όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ministrija, 2021b). The number of older students steadily decreases in 

older age groups. However, considering the overall steady decrease in the number of students 

since 2016, the number of those older than 30 years increased by 17% in 2020 compared to 

20мс όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ 

There were about five thousand employees from the academic staff working in public HEIs 

όƛƴŎƭǳŘƛƴƎ ŎƻƭƭŜƎŜǎύ ƛƴ ǘƘŜ ǎǘǳŘȅ ȅŜŀǊ нлнлκнлнм όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΣ ƻŦ 

which 80% were elected to a position (Ministru kabinets, 2021a). Some people were 

employed at more than one place (but not more than two positions in one or two HEIs); in 

ǘƻǘŀƭΣ ǘƘŜǊŜ ǿŜǊŜ ŀōƻǳǘ ǎƛȄ ǘƘƻǳǎŀƴŘ ŀŎŀŘŜƳƛŎ Ǉƻǎƛǘƛƻƴǎ ƛƴ I9Lǎ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ 

ministrija, 2021b). The following gradation exists within the academic position levels from top 

to bottom: professor, associate professor, lecturer, docent, senior researcher, researcher, and 



 

 

assistant (Saiema, 1995a). In total, there were 611 professors and 558 associate professors in 

I9Lǎ ƛƴ нлнл όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ ¢ƘŜ ǇǊƻǇƻǊǘƛƻƴ ƻŦ ǿƻƳŜƴ ƛƴ [ŀǘǾƛŀƴ I9Lǎ 

ƻǳǘ ƻŦ ǘƘŜ ǘƻǘŀƭ ǳƴƛǉǳŜ ǇŜǊǎƻƴǎ ǿŀǎ рр҈ ƻƴ ŀǾŜǊŀƎŜ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ 

However, the split was slightly different on different academic levels. Thus, the most 

significant share of females in the position is among lecturers (67%) and the smallest share 

ŀƳƻƴƎ ǇǊƻŦŜǎǎƻǊǎ όпр҈ύ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ  

Out of those elected to the positions, only 4% were under 30 years of age (Ministru kabinets, 

2021a), and in total, 27% were below 40 years old. There were 17% persons in the senior age 

group of 65 years or older (the retirement age has been steadily increased in Latvia from 62 

years to reach 65 years by 2025 (Ministry of Welfare Republic of Latvia, 2020). In total, 225 

persons of the professor level already passed the retirement age, which is a risk for the future 

ǎǳǎǘŀƛƴŀōƭŜ ƻǇŜǊŀǘƛƻƴ ƻŦ I9Lǎ ƛƴ [ŀǘǾƛŀ όLȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмōύΦ  

Distance learning in Latvia appeared more than 12 years ago (approximately in 2006), and it 

successfully existed on an experimental basis for improving the pedagogical skills of the 

Latvian HEIs teaching staff and preparing reports for international scientific conferences 

(Skvorcovs & Graurs, 2018). In 2018, in total, 11 HEIs were working with distance learning as 

a form of higher education in Latvia (Skvorcovs & Graurs, 2018). Considering the number of 

various distance and online education possibilities available in Latvia, we focus specifically on 

HEIs programs further in the text. 

As in many other countries, distance and remote learning has been key to sustaining 

education in Latvia during the shutdown following the COVID-19 pandemic. During the last 

semester of the 2019/2020 study year, all HEIs were forced to urgently switch all the studies 

to some kind of distance learning option due to the limitations enforced by the State during 

the Covid-19 pandemic όIŀőŀǘǊƧŀƴŀΣ нлнмύΦ ¢Ƙŀǘ ǿŀǎ ƴƻǘ ŀƭǿŀȅǎ ŘƛƎƛǘŀƭ ƴƻǊ ƻƴƭƛƴŜ ŜŘǳŎŀǘƛƻƴΣ 

strictly speaking. In Latvia, various forms of learning were implemented in the distance 

learning process during the pandemic; for example, teachers organised both online video 

lessons at a specified time (synchronously) and recorded videos with lesson content or videos 

with comments on frequently asked questions that students could watch at their preferred 

ǘƛƳŜ όŀǎȅƴŎƘǊƻƴƻǳǎƭȅύΣ ŀǎ ǿŜƭƭ ŀǎ ƎŀǾŜ ǎǘǳŘŜƴǘǎ ǿǊƛǘǘŜƴ ƻǊ ǇǊŀŎǘƛŎŀƭ ǘŀǎƪǎ όIŀőŀǘǊjana, 2021). 

The study year 2020/2021 was completely remote for HEIs, and lots of digital education 

materials were produced to facilitate the studies during this period. A more detailed 

description of changes introduced during the Covid-19 pandemic will be given in the further 

chapters related to organisational and technological aspects. Despite the challenges raised by 

the sudden shift from in-person teaching to e-learning, distance learning has dramatically 

accelerated digital uptake in education, with effects that are likely to persist after the crisis 

(OECD, 2021).  

At the beginning of the study year 2021/2022, when this research is composed, the HEIs only 

start to survey the faculty staff and students about their readiness to start the on-site studies 

by requesting to present the Covid-19 vaccination certificate. Moreover, the Cabinet of 



 

 

Ministers of the Republic of Latvia has enforced the rules by which students and academic 

staff may participate in implementing the study program in person in HEIs. This includes 

having a valid Covid-19 certificate, which proves that its holder either completed the full 

vaccination course or has recovered from the SARS-CoV-2 infection (Ministry of Education and 

Science, 2021b). The semi-safe period from September 1, 2021, till October 10, 2021, was 

announced. During this period those students, who do not have the valid Covid-19 certificate 

may still participate in on-site studies, but they should present the negative results of the 

testing against Covid-19 not older than 48 hours. This means that students should perform 

tests at their own expense two or three times a week. Such regulations may restrict a 

considerable number of unvaccinated students from obtaining higher education. However, 

educational institutions are entitled to decide individually if they continue to offer some study 

ƳƻŘǳƭŜǎ ƻǊ ǇŀǊǘƛŎǳƭŀǊ ŎƻǳǊǎŜǎ ǊŜƳƻǘŜƭȅ ό5ȌŜǊƛƸǑΣ нлнмύΦ I9Lǎ Ƴŀȅ ŀƭǎƻ ŘŜŎƛŘŜ ƛŦ ǘƘŜȅ ŀƭƭƻǿ 

students without valid Covid-19 certification to participate in studies during the upcoming 

study year by using the digital course materials, video lectures, and any other valid HEIs 

resources, which would ensure such students receive the education on the same level as all 

students. At the moment of this study, there are no accurate statistics on how many HEIs 

would sustain both remote and on-site studies, but some HEIs already proclaimed their 

willingness to support ǘƘŜ ŜŘǳŎŀǘƛƻƴ ƻŦ ŀƭƭ ǘƘŜƛǊ ŜƴǊƻƭƭŜŘ ǎǘǳŘŜƴǘǎ ό5ȌŜǊƛƸǑΣ нлнмύΦ 

In general, information about actual distance learning in HEIs, which is not a temporary 

solution to the Covid-19 situation, but an actual balanced distance program is sometimes hard 

to find and distinguish. Table 3 presents the major part of the full distance learning programs 

ǇǊƻǾƛŘŜŘ ōȅ I9Lǎ ƻƴ ǘƘŜ .ŀŎƘŜƭƻǊΩǎ ŀƴŘ aŀǎǘŜǊΩǎ ǎǘǳŘȅ ƭŜǾŜƭǎ ƛƴ [ŀǘǾƛŀ ŘǳǊƛƴƎ ǘƘŜ ǎǘǳŘȅ ȅŜŀǊ 

2021/2022.  

Some information from the public HEIs has been misleading and could not lead to a definite 

conclusion on whether there is still a valid offering of distance learning programs. Private HEIs 

advertise the possibilities of online education much better. It might be connected to the fact 

that the largest Latvian HEIs seem to rather invest in the overall infrastructure of providing 

courses online on request, not on introducing and implementing separate online programs. 

Moreover, it may be concluded that the majority of offered distance learning programs are 

business and management and social studies. This is closely connected to the fact that such 

subject areas do not require practical training in laboratories and on-site activities similar to 

ones in technical or medical programs. 

 

Table 3.  

Distance learning programs in Latvia  

Program title HEI 

(Table 1) 

Link 



 

 

Bachelor programs 

Theology and ministry LA http://www.luteraakademija.lv/?ct=uznemsana 

Business and management TSI https://tsi.lv/lv/studijas/talmaciba/ 

Management Sciences EKA  https://www.augstskola.lv/?parent=62&lng=lva 

Business economics EKA  https://www.augstskola.lv/?parent=62&lng=lva 

Jurisprudence EKA  https://www.augstskola.lv/?parent=62&lng=lva 

Programming engineer EKA  https://www.augstskola.lv/?parent=62&lng=lva 

European economy and business BSA https://bsa.edu.lv/courses/eiropas-ekonomika-un-

bizness/ 

Business Management BSA https://bsa.edu.lv/ru/courses/uznemejdarbiba/ 

Biblical art KRA https://kra.lv/studiju-programmas/studentu-

uznemsana/ 

Theology KRA https://kra.lv/studiju-programmas/studentu-

uznemsana/ 

Charitable social work KRA https://kra.lv/studiju-programmas/studentu-

uznemsana/ 

 

Table 3 (continued).  

Distance learning programs in Latvia  

Program title HEI Link 

Social work KRA https:// kra.lv/studiju-programmas/studentu-

uznemsana/ 

Jurisprudence ¢ǳǊơōŀ  https://www.turiba.lv/lv/jaunumi/studijas-jebkura-

laika-un-vieta 

Management of tourism and hospitality 

companies 

¢ǳǊơōŀ  https://www.turiba.lv/lv/jaunumi/studijas-jebkura-

laika-un-vieta 

Business Management ¢ǳǊơōŀ  https://www.turiba.lv/lv/jaunumi/studijas-jebkura-

laika-un-vieta 

Business psychology RISEBA https://www.riseba.lv/lv/talmaciba 

Business Management RISEBA https://www.riseba.lv/lv/talmaciba 

http://www.luteraakademija.lv/?ct=uznemsana


 

 

Business process management BA www.bpv.lv 

Sociology of organisations and public 

administration 

LLU https://www.llu.lv/lv/e -studiju-programma 

Master programs 

Business and management TSI https://tsi.lv/lv/studijas/talmaciba/ 

Information systems management TSI https://tsi.lv/lv/studijas/talmaciba/ 

Business Management EKA  https://www.augstskola.lv/?parent=62&lng=lva 

Biblical art KRA https://kra.lv/studiju-programmas/studentu-

uznemsana/ 

Theology KRA https://kra.lv/studiju-programmas/studentu-

uznemsana/ 

Charitable social work KRA https:// kra.lv/studiju-programmas/studentu-

uznemsana/ 

Social business management KRA https://kra.lv/studiju-programmas/studentu-

uznemsana/ 

Supervision KRA https://kra.lv/studiju-programmas/studentu-

uznemsana/ 

Public administration ¢ǳǊơōŀ  https://www.turiba.lv/ lv/jaunumi/studijas-jebkura-

laika-un-vieta 

Jurisprudence ¢ǳǊơōŀ  https://www.turiba.lv/lv/jaunumi/studijas-jebkura-

laika-un-vieta 

Business Management ¢ǳǊơōŀ  https://www.turiba.lv/lv/jaunumi/studijas-jebkura-

laika-un-vieta 

Strategic business management RISEBA https://www.riseba.lv/lv/talmaciba 

Business Management RISEBA https://www.riseba.lv/lv/talmaciba 

Biostatistics RSU  https://www.rsu.lv/aktualitates/rsu-bus-jauna-

magistranturas-programma-biostatistika 

 

The approach towards distance learning varies between institutions. Some list distance 

learning as one of the options in line with on-site part-time and full-time learning options. 

Thus, all programs share the same curriculum. At the same time, other HEIs specifically list 

the advantages of their distance learning programs and try to distinguish those from 

traditional learning. Among such advantages, they mention the possibility to learn at any place 



 

 

and any time and the opportunity to enroll any time without the guidelines of any specific 

study semeǎǘŜǊǎ ƴƻǊ ǎǇŜŎƛŦƛŎ ǇŜǊƛƻŘǎ ŦƻǊ ǘƘŜ ŜȄŀƳ ǎŜǎǎƛƻƴǎ ό.ƛȊƴŜǎŀ ŀǳƎǎǘǎƪƻƭŀ Ϧ¢ǳǊơōŀϦΣ 

2021). Overall, the information about the particularities of specific distance learning programs 

is limited. Still, it would be safe to conclude that HEIs provide students with various digital 

textbook materials, some video recordings, and audio recordings. The interaction with 

academic staff is either daily during the webinars and online lectures or can be limited to only 

the feedback sessions about the home tasks. However, not many interactive materials are 

provided, mainly those would be self-check or exam tests. 

In general, according to the experience in the implementation of distance learning during the 

spread of the Covid-19, the academic staff of HEIs was increasingly accepting the technology-

ǊƛŎƘ ǎǘǳŘȅ ǇǊƻŎŜǎǎ ŀǎ ŀ ƴŜǿ ƴƻǊƳŀƭ όwŢȊŜƪƴŜǎ ¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦΣ нлнлύΦ IƻǿŜǾŜǊΣ 

there are still differences in technical infrastructure and support as well as in the digital 

competencies of the academic staff in different HEIs. Digital literacy mainly depends on 

ǇǊŜǾƛƻǳǎ ŜȄǇŜǊƛŜƴŎŜΣ ǎǘǳŘȅ ǎǳōƧŜŎǘ ǎǇŜŎƛŦƛŎǎΣ ŀƴŘ ŘŜƳƻƎǊŀǇƘƛŎ ŦŀŎǘƻǊǎ ƭƛƪŜ ŀƎŜΣ ŜǘŎΦ όwŢȊŜƪƴŜǎ 

¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦΣ нлнлύΦ 

Not only for academic staff but also for many students the Covid-19 period was their first 

ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ ŘƛǎǘŀƴŎŜ ƭŜŀǊƴƛƴƎ όIŀőŀǘǊƧŀƴŀΣ нлнмύΦ {ǘǳŘŜƴǘǎϥ ŀōƛƭƛǘȅ ǘƻ ŀŘŀǇǘ ǘƻ ŘƛǎǘŀƴŎŜ 

learning varies and depends on different aspects, including individual factors such as coping 

with new situations, solving problems, and managing their learning process. In Latvia, 

students have previously shown only average results in the ability to cope with non-standard 

ǎƛǘǳŀǘƛƻƴǎ όIŀőŀǘǊƧŀƴŀΣ нлнмύΦ  

The Ministry of Education and Science of Latvia prioritised the continuity of academic learning 

and support for teachers and students who lack online or independent study skills. 

Accordingly, the National Centre for Education developed guidelines for implementing 

distance learning, providing advice and guidebooks (OECD, 2021). To a large extent, this 

support was focused on providing information and guidance to secondary schools, but some 

practices and manuals were also produced for the use of HEI students. Overall, the transition 

to remote learning has made a significant contribution to the current challenge of making the 

whole study material available to students and further developing distance learning courses 

and even programs (Jansone-Ratinika et al., 2020). At the same time, the replacement of 

traditional teaching methods by various applications, messaging platforms and collaborative 

digital tools raised the issue of the digital skills of academic staff remarkably high, demanding 

ŀ ǊŀǇƛŘ ŀƴŘ ǇǊƻŀŎǘƛǾŜ ǊŜǎǇƻƴǎŜ ό±ŀƭǘƛƸǑ Ŝǘ ŀƭΦΣ нлнлύΦ  

On top of the HEIs listed before, there are 1473 organisations registered and functioning in 

Latvia, which provide education services (Lursoft, 2021). Those include various education 

programs, which cannot be associated with specific academic or professional education levels. 

The organisations provide academic consultations, courses for unsuccessful students, 

professional examination evaluation courses, language training and conversational skills 

training, computer training, religious training, rescue training, survival training, public 

speaking training, and speed reading training. Thus, it may be concluded that the list of 



 

 

companies and services is relatively diverse, although they all are registered under one NACE 

code (EU Statistical Classification of Economic Activities) 85.59 ς other unclassified education 

(Lursoft, 2021). There is no option to identify which of those organisations provide distance 

learning courses, especially considering the remaining restrictions due to Covid-19 regarding 

the organisation of remote learning. 

There were numerous public and private companies providing formal and informal digital 

education services for the adult population in Latvia, especially during the introduction of the 

Covid-19 limitations. Those include various international training and certification services, as 

well as development of e-courses or e-learning materials. Examples include the following 

companies: 

¶ ά.ŀƭǘƛƧŀǎ 5ŀǘƻǊǳ !ƪŀŘŢƳƛƧŀέ [ǘŘΦ ό.5!Σ нл21aq) is the biggest computer training center 
(a market leader in both the private and public sectors) in Baltic countries since 1994. 
.ŀƭǘƛƧŀǎ 5ŀǘƻǊǳ !ƪŀŘŢƳƛƧŀ ŎƻƻǇŜǊŀǘŜǎ ǿƛǘƘ ǘƘŜ ƭŜŀŘƛƴƎ ŎƻƳǇǳǘŜǊ ǘŜŎƘƴƻƭƻƎȅ 
manufacturers, which have granted to Baltijas DŀǘƻǊǳ !ƪŀŘŢƳƛƧŀ ǎǘŀǘǳǎ ƻŦ ŎŜǊǘƛŦƛŜŘ 
ǘǊŀƛƴƛƴƎ ǇŀǊǘƴŜǊΦ {ƛƴŎŜ нллпΣ ǘƘŜ .ŀƭǘƛƧŀǎ 5ŀǘƻǊǳ !ƪŀŘŢƳƛƧŀ Ƙŀǎ ōŜŜƴ ŘŜǾŜƭƻǇƛƴƎ Ŝ-
courses according to the client's individual needs. In the development of e-courses, 
both the existing learning materials of the costumers are used and completely new 
ones are created, as well as experts in the relevant field are attracted, who together 
with e-learning specialists develop high-quality products (BDA, 2021b). In December 
нлнлΣ ǘƘŜ .ŀƭǘƛƧŀǎ 5ŀǘƻǊǳ !ƪŀŘŢƳƛƧŀ ŀƭǎƻ ǿƻƴ ǘƘŜ aƛƴƛǎǘǊy of Education and Science's 
Adult Non-formal Education Travel Award "Sun Boat", which was established with the 
aim of emphasizing the importance of adult education and recognizing the best adult 
non-formal education provider of the year (BDA, 2020). 

¶ Joint stock company Datorzinibu Centrs is one of the leading software development, 
e-learning and IT training companies in Latvia. The quality of services provided is 
confirmed by ISO 9001:2008 quality certification and the company is also the Microsoft 
Gold Certified Partner since 2000 (Datorzinibu centrs Ltd., 2021). 

¶ άbƻǾƛǘǳǎέ ƛǎ ŀ ŎƻƳǇŀƴȅ ŦƻǳƴŘŜŘ ƛƴ нллтΣ ŦƻŎǳǎŜŘ ƻƴ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ŎƻƻǇŜǊŀǘƛƻƴΦ 
Company develops e-courses in more than 10 languages. The products are designed 
with an aim to ensure maximum interactivity allowing the training participants to 
remember as much information as possible. The company's main customers work in 
Sweden, Norway and UK. In Latvia, the company work with largest government and 
private sector organisations, for whom they do full cycle of custom-made e-learning 
and web developments (Novitus, 2021). 

¶ "Fastercourse" was established in 2014 with the aim to offer interactive content using 
their developed templates for Articulate Storyline, Trivantis Lectora and Adobe 
Captivate to clients worldwide (Fastercourse, 2021). Templates are used by people 
who are neither programmers nor designers, but they have to teach a course and they 
want to do it in an interactive way. In total, around 2,000 templates are available. 
There are also templates for games, tests, and other possible interactive activities. 
Three types of clients can be distinguished for the company: e-learning agencies; large 
companies with thousands of people who create training courses for their employees; 
and individual clients who create a training course themselves. The templates they 



 

 

offer are also bought by large universities. The working direction of this company can 
be considered unique, because only about five or six companies in the world work with 
e-learning content templates (Zoldnere, 2020). 

¶ INTEA is the leading e-learning service provider in the Baltics and Europe. Company 
provides full-cycle e-learning production ς from creating content and design to 
implementing trainings according to your business needs. INTEA provides custom e-
learning courses that can range from static slides to highly interactive, gamified 
courses, as well as ready-made courses. In total, the company has implemented e-
learning projects in 10 countries in more than 36 different languages (INTEA, 2019). 

 

In addition, qualification raising seminars of various fields are organized (often provided by 

ǾŀǊƛƻǳǎ ƛƴǘŜǊŜǎǘ ƎǊƻǳǇǎ ƭƛƪŜ ŀ Ŏƭǳō ŦƻǊ ƳǳƳǎ ōȅ ά[ƛŜǘƛǑƫņǎ ƪǊŜŀǘƛǾƛǘņǘŜǎ ƎǊǳǇŀέ [ǘŘΦ όaŀƳƛƸǳ 

klubs, 2021), webinars from professional associations like Latvian Project Management 

association or Riga TechGirls community (Riga TechGirls, 2021), professional courses by 

potential employers like Accenture Bootcamps (Bootcamp, 2021) and also webinars and 

courses from formal education institutions and training centres like IT ACADEMY by ISMA 

(ISMA, 2021), Riga Coding School, the University of Latvia are provided.  

Moreover, several online programs were designed specifically for digital education, like 

Elements of AI1 and UL Open Minded (FOLD, 2014). In addition, the impact of globalisation on 

education has been huge, and various free and paid international resources of digital 

ŜŘǳŎŀǘƛƻƴ ŀǊŜ Ŧǳƭƭȅ ŀǾŀƛƭŀōƭŜ ƛƴ [ŀǘǾƛŀ όŜΦƎΦ /ƻǳǊǎŜǊŀΣ ¦ŘŜƳȅΣ /ƻŘŜŀŎŀŘŜƳȅΣ ŜǘŎΦύ ό'ōƻƭǎΣ 

2020). 

One of the major governmental education programs called "Improvement of professional 

competence of employed persons" is also worth mentioning. It is intended for all employed 

persons aged 25 years and older (VIAA, 2020). However, each person might take part in this 

program only twice. Before the Covid-19 restrictions took place, the program was fully offline, 

but afterwards, it was adapted for online learning. In 2020, for the first time, the State 

Education Development Agency implemented adult education distance learning project, in 

which more than 11 000 learners applied to study remotely in one of the study courses or 

study modules. The majority (more than 80%) of adult applications were submitted for studies 

on information and communication technology, art, design and creative industries or logistics 

ό±L!!Σ нлнлΤ ±ŀƴŀŘȊƛƸǑ Ŝǘ ŀƭΦΣ нлнмōύΦ CƻǊǘȅ-seven institutions were offering their courses 

through this initiative remotely in 2021, including HEIs, professional schools, professional 

distance learning schools, training centres and others (VIAA, 2020). 

 

  

                                                           
1 https://www.elementsofai.lv/ 

https://www.elementsofai.lv/


 

 

2. REGULATORY, LEGAL FRAMEWORK AND MAIN ACTORS 

 

The education system in Latvia is administered at three levels - national, municipal and 

institutional (Ministry of Education and Science, 2020c). To ensure the efficient operations 

and international competitiveness of the higher education system, the cooperation of various 

state and public institutions is needed (Figure 2). The Parliament (Saeima), the Cabinet of 

Ministers and the Ministry of Education and Science are the main decision-making bodies at 

national level (Ministry of Education and Science, 2020c). 

 

 

Fig. 2. Principal entities responsible for tertiary education, science and innovation in Latvia 

(adopted from (OECD, 2016)) 

 

The main public institutions involved in distance and remote education policies shaping, 

monitoring and enforcement are as follows: 

1. The Parliament of the Republic of Latvia (Saiema) is the main body, who adopts the 
Education Law and other related legislation. 

2. The President is as the main body, who proclaims the Education Law and other related 
legislation. 

3. The Cabinet of Ministers issue and adopt various orders and acts related to HEIs needs. 
4. The Ministry of Education and Science (The Ministry of Education and Science, 2021a) is 

responsible for education, science, sports, youth and state language policies in Latvia. 
5. Academic Information Centre (AIC) (Academic information Centre, 2021) organises the 

accreditation of HEIs and study directions and licensing of study programmes. 
6. Quality Agency for Higher Education (Quality Agency for Higher Education, 2019), also 

known as Higher Education Quality Commission ς department of AIC, is established to 



 

 

organise the accreditation of HEIs and study directions, licensing of study programmes, 
as well as the implementation of other tasks related to higher education quality 
assurance. 

7. ¢ŜǊƳƛƴƻƭƻƎȅ /ƻƳƳƛǎǎƛƻƴ ƻŦ ǘƘŜ [ŀǘǾƛŀƴ !ŎŀŘŜƳȅ ƻŦ {ŎƛŜƴŎŜǎ ό[ŀǘǾƛƧŀǎ bŀŎƛƻƴņƭŀƛǎ 
ǘŜǊƳƛƴƻƭƻƒƛƧŀǎ ǇƻǊǘŀƭǎΣ нлнмύ ŘŜŀƭǎ ǿƛǘƘ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘΣ ŜȄŀƳƛƴŀǘƛƻƴΣ ŀƴŘ ŀǇǇǊƻǾŀƭ ƻŦ 
terminology.  

8. The State Data Inspectorate (Datu valsts inspekcija, 2021) exists to protect fundamental 
human rights and freedoms in the field of data protection. 

9. Central Statistical Bureau (Central Statistical Bureau, 2020b) collects, analyses and 
provides statistics on such topics as Internet availability and usage, student quantities 
and other related information. 

 

There is no one particular legislation on digital education as there is no separate document, 

which would cover all aspects of digital nor remote learning since digital learning is considered 

to be only one of the forms for formal education, which means that all legislation related to 

assessing the functions of HEIs also regulates distance learning. Therefore, the primary law is 

Education Law (Saeima, 1998b). It defines distance learning (in Latvian ǘņƭƳņŎơōŀύ ŀǎ άthe form 

of the acquisition of education in which a learner acquires the contents of an educational 

programme implemented by an educational institution independently and individually, using 

specially structured study materials offered by the educational institution, different technical 

and electronic means of communication. Achievements of the learner are assessed according 

to the requirements of the relevant educational programmeέ ό{ŀŜƛƳŀΣ мффуō). Thus, distance 

learning in HEIs is put on the one scale with full-time studies and extramural studies (Saeima, 

1998b). Education law also mentions digital teaching aids and resources ς άelectronic editions 

and resources which include the content necessary for the implementation of the educational 

programmeέ ό{ŀŜƛƳŀΣ мффуō) without regard to the form of education acquisition. 

Recently a new definition was added to the mentioned law ς remote learning. Remote 

learning is part of the full-time (on-ǎƛǘŜύ ŜŘǳŎŀǘƛƻƴ ǇǊƻŎŜǎǎ άin which the learners study, 

including the use of information and communication technologies, without being physically in 

the same room or place of study together with the teacherέ ό{ŀŜƛƳŀΣ мффуō). This term is 

mainly used to describe education that appeared as a temporary solution during the 

restrictions connected to the Covid-19 pandemic. Moreover, there is a series of regulations 

and acts related to the Covid-19 pandemic and consequence management. Those determine 

the procedures for how the exams and lectures should be held in HEIs during the Covid-19 

pandemic, who is allowed to attend on-site lectures and whether HEIs may continue to 

provide remote teaching to those who cannot attend the lectures and other related aspects. 

These regulations have been issued frequently (at least 1-2 times per study year) and do not 

regulate the performance of actual distance learning. Therefore, the presentation of all 

mentioned regulations in detail is omitted in this report. 

 



 

 

In addition to Education Law, there is separate Law on Higher Education Institutions (Saeima, 

1995a). This law άregulates the cooperation of HEIs and State authorities to coordinate the 

autonomy of HEIs with the interests of society and the Stateέ ό{ŀŜƛƳŀΣ мффрŀύΦ Lǘ ŀǇǇƭƛŜǎ ǘƻ ŀƭƭ 

HEIs in Latvia without regard to establishment or financing. It does not mention distance 

learning specifically, though. The Law on Budget and Financial Management (Saeima, 1994) 

άprescribes the procedures for the formulation, approval and implementation of the State 

budget and local government budgets and the responsibility in the budget processΦέ ¢Ƙƛǎ [ŀǿ 

also describes financial activities and rules which apply to funding the public HEIs, including 

the technical infrastructure provision. The Regulation on Pedagogues Work Remuneration 

(Ministru kabinets, 2016) regulates the minimal salaries of academic staff. Furthermore, it 

defines the systems of any additional payments based on key performance indicators or other 

criteria. One of the major regulations to be named would be Regulations Regarding Licensing 

of Study Programmes, which describes "the procedures for licensing study programmes", 

including distance learning programmes and related conditions (Ministru kabinets, 2018a). 

Somewhat related to the previous one would be "Regulations Regarding Opening and 

Accreditation of Study Fields". It prescribes the procedures for opening, accreditation, and 

assessing study fields, including distance learning studies (Ministru kabinets, 2018d). The 

Regulation on Requirements for Necessary Education and Professional Qualification, and 

Procedure of Continuing Professional Development of Pedagogues (Ministru kabinets, 2018c) 

defines the qualifications the academic staff should acquire to be able to be perform teaching 

on different levels of educations. 

All HEIs take into consideration in their internal processes the Personal Data Processing Law 

(Saeima, 2018), which is based on Article 4 of the Regulation (EU) 2016/679 of the European 

Parliament and of the Council of April 27, 2016, Directive 95/46/EC (General Data Protection 

Regulation). The purpose of ǘƘƛǎ [ŀǿ άis to create legal preconditions for setting up of a system 

for the protection of personal data (hereinafter - the data) of a natural person at a national 

level by providing for the institutions necessary for such purpose, determining the competence 

and basic principles of operation thereof, as well as regulating the operation of data protection 

officers and provisions of data processing and free movementέΦ  

The Covid-19 pandemic introduced new challenges for HEIs. It became the most vivid 

examination of HEIs readiness to introduce digital and distance learning in Latvia. In response 

to the pandemic situation, the Cabinet of Ministers enforced the decision to temporarily 

terminate the full-time (on-premises) studies and learning process in all educational 

institutions since March 2020 (Vilks & Kipane, 2021). Thus, the traditional studies had to be 

transferred into an online environment where possible or switched to any other impersonal 

teaching. In the context of the announcement of an emergency and the transformation of the 

study process, amendments to the Education Law were adopted; that was the moment when 

the concept of remote learning was defined (Saeima, 1998b). Remote learning appeared to 

be a hybrid learning environment, where distance and online learning forms were 

supplemented with students' independent work (Vilks & Kipane, 2021). This experience 

proved that HEIs in Latvia were not ready for distance learning. Furthermore, it uncovered 



 

 

new challenges, such as a lack of student motivation to participate in the study process (Vilks 

& Kipane, 2021). 

The rise of digital skills for various society groups (by age and education levels) has been 

included in the National Development Plan for 2021-2027 (Saeima, 2020); for instance, 

through offering digital skill improving courses, on-job practical training and more accessible 

ǇƻǎǎƛōƛƭƛǘƛŜǎ ŦƻǊ ǘƘŜ ƛƳǇǊƻǾŜƳŜƴǘ ƻŦ ŘƛƎƛǘŀƭ ŎƻƳǇŜǘŜƴŎŜ ƻǾŜǊŀƭƭ ό±ŀƴŀŘȊƛƸǑΣ нлнмōύΦ aƻǊŜƻǾŜǊΣ 

the future development towards the knowledge society and more effective higher education 

is to be reached, among all, through digitalising the learning process according to this plan 

(Saeima, 2020).  

Also, the Guidelines for the Development of Education 2021-2027 (Ministru kabinets, 2021a) 

suggest that all employees should be motivated to be involved in lifelong learning. One way 

to do that would be to offer various accessible possibilities for learning, which includes 

distance learning. What is more, higher education might become more efficient by integrating 

various digital learning methods according to this plan (for instance, personalised learning 

experience by utilising artificial intelligence, virtual reality usage for laboratory experiments, 

ƳŀŎƘƛƴŜ ƭŜŀǊƴƛƴƎ ǘŜŎƘƴƛǉǳŜǎ ŦƻǊ ƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜ ŦƻǊŜŎŀǎǘƛƴƎύ ό^ǳōƪƛƴŀ Ŝǘ ŀƭΦΣ нлнлύΦ 

However, to implement such innovative teaching approaches, the competency of academic 

ǎǘŀŦŦ ǎƘƻǳƭŘ ōŜ ƛƴŎǊŜŀǎŜŘ ŦƛǊǎǘΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŀŎŀŘŜƳƛŎ ǎǘŀŦŦΩǎ ŘƛƎƛǘŀƭ ǎƪƛƭƭǎ Ƙŀǎ 

been set as one of the closest priorities in the plan (Ministru kabinets, 2021b). 

On July 5, 2018, the General Data Protection Regulation (GDPR) was enforced in Latvia 

(Saeima, 2018). GDPR provides the primary legislative framework for personal data protection 

in Latvia and other EU countries (OECD, 2021). The regulation did not generally change the 

principles (LV portals, 2018a) of personal data processing established by the Personal Data 

Protection Law (PDPL) (Saeima, 2000) 18 years ago. Adoption of the PDPL considered the 

GDPR and thus covered the basic principles of the OECD Privacy Guidelines Governing the 

Protection of Privacy and Transborder Flows of Personal Data (OECD, 2021). The purpose of 

PDPL is to create legal preconditions for setting up of a system for the protection of personal 

data of a natural person at a national level by providing for the institutions necessary for such 

purpose, determining the competence and basic principles of operation thereof, as well as 

regulating operation of data protection officers and provisions of data processing and free 

movement (Saeima, 2018). In Latvia, the Data State Inspectorate is designated as such a 

supervisory authority. The law also sets requirements for data protection specialists and their 

certification (LV portals, 2018a). Whether public or private, all organisers must comply with 

the requirements mentioned in the PDPL (OECD, 2021). Data processing has been an integral 

part of daily life and is not prohibited if carried out lawfully. As GDPR states, any personal data 

processing must have a legal basis: consent, the performance of a contract, legal obligation, 

public interest, protection of vital interests, or observance of legitimate interests (LV portals, 

2018b). To protect the interests of the data subject, the data protection specialists must 

comply with the data processing principles set out by the GDPR: lawfulness, fairness and 



 

 

transparency, purpose limitation, data minimisation, accuracy, storage limitation, integrity, 

confidentiality, and accountability (LV portals, 2018b). 

According to the GDPR, all HEIs should follow strict rules when accessing, processing, and 

storing personal data. Institutions may choose the internal data protection procedures, but 

the information they relay to the public is somewhat similar. All institutions state they have 

an internal data protection specialist and private data management policy based on GDPR and 

related Latvian legislation. The main differences are in how specific the data protection 

policies are in informing the public on all the aspects. Some HEIs have more general 

formulations, while others state-specific contacts whom to contact, specific data storage 

periods, and describe how all the private data about themselves may be accessed. 

Usually, consent on data access and processing is requested and received when signing any 

agreement with an HEI (study or employment agreements). Therefore, it is often lifted, and 

the data is deleted in cases when the agreement is no longer binding (students have not 

proceeded through the application process or staff was laid off) if the legislation does not 

state otherwise. 

According to (OECD, 2021), there are many other laws, which govern data protection privacy 

and the processing of personal information in different fields in Latvia, including education. 

These Laws also allow managing HEIs efficiently in case of uncertainties. The most important 

ones are listed below:  

 The Electronic Documents Law (Saeima, 2002) "determines the legal status of an 
electronic document and an electronic signature and it applies to the provision of 
certification services following the requirements laid down in Regulation No 
910/2014/EU."  

 The Electronic Communications Law (Saeima, 2004) exists to "promote the provision of 
electronic communications networks and the development of electronic communications 
services". Furthermore, it directs the Data State Inspectorate to supervise personal data 
protection in the electronic communications sector. 

 The Law on the Security of Information Technologies (Saeima, 2010) is created to 
improve the security of information technologies. It defines the most important 
requirements to guarantee security and instructs about the activities to conduct if the 
security was breached.  

 The Administrative Procedure Law (Saeima, 2001) regulates all administrative 
procedures in institutions when other laws do not provide specific decisions. 

 The Criminal Law (Saeima, 1998a) determines criminal liability regarding personal data 
breaches and other potentially illegal activities.  

 The Procedures for the Preparation, Drawing Up, Storage and Circulation of Electronic 
Documents in State and Local Government Institutions, and the Procedures by which 
Electronic Documents are Circulated between State and Local Government Institutions, 
or Between These Institutions and Legal and Natural Persons (Ministru kabinets, 2005) 
and related documents prescribe technical and organisational measures for the 
protection of personal data in state institutions and when sharing the information 



 

 

between such institutions. Therefore, some specifics apply to the public HEIs based on 
this regulation. 

 

As described above, Latvian legislation does not have separate laws or regulations on distance 

learning specifically. However, such a form of education is formally recognised and defined. 

Therefore, all laws on education and HEIs are applicable also to distance learning, without any 

special adjustments. Unfortunately, this led to some drawbacks. According to (PwC Latvija, 

2020), the weaknesses in legislation are mostly connected to particularities of digital learning, 

and the following changes and improvements should be implemented: 

 To introduce micro-accreditation of distance study programs and courses. Current 
legislation in Latvia supports the practice "for the Recognition of Competencies 
Acquired Outside Formal Education or Professional Experience and Learning Outcomes 
Achieved in Previous Education" (Ministru kabinets, 2018b), and it works well for the 
acquisition of some professional qualifications. However, it is not currently applicable 
for recognising knowledge and skills gained through various Massive Open Online 
Courses (MOOC) like Coursera.org. HEIs should provide opportunities to facilitate the 
recognition of non-formal learning for pre-selected providers of digital learning 
resources.  

 To review the definition and regulation of full-time studies in HEIs. Currently, full-time 
studies are considered a type of study that corresponds to 40 credit points per academic 
year and not less than 40 academic hours per week, limiting the possibilities to adapt 
the study program to the needs of students if state-financed study places are used. The 
new approach should revise the interval for the studies or review how the state funding 
is allocated. 

 To review the list of forms of the acquisition of education and include hybrid study 
options in it. For example, there is currently no formal definition of semi-distance 
studies, even though some full-time study programs provide separate distance learning 
courses. Such practice might strengthen academic staff's digital skills and involvement 
of students in the study process, making it more efficient.  

 To review the Regulations on the State Academic Education Standard (Ministru 
kabinets, 2014). Currently, study programs are not obliged to include such topics as IT 
and digital competencies in their curricula, which should be compulsory because of 
current worldwide trends. Moreover, this regulation does not mention distance learning 
at all. 

 To enforce the creation of an e-account for each student compulsory for all HEIs, where 
complete information about the students and their academic achievements would be 
stored. This practice would make the process of statistical data composition from HEIs 
more transparent and comparable between institutions.  

 To enforce the obligation for HEIs to define a motivation system of digital literacy 
improvements for academic staff and efficient application to study programs. Such a 
motivation system may include financial benefits and be based on qualitative key 
performance indicators (e.g. student evaluations). It is advised to apply the practices 
from abroad, for instance, by introducing the new academic position of Change 



 

 

Management Agent (e.g. doctor degree students), who could help digitise current study 
programs. 

 To review the Law on Higher Education Institutions (Saeima, 1995a), the clause on 
academic staff election and include digital competencies as one of the compulsory 
evaluation criteria. 

 To review the regulation on degree dissertations publication, submission, and storage. 
There is a need to create a centralised database of all final research in digital form. 

 To create and enforce the regulation on a database for digital study resources, digital 
study materials, and e-study platform usage in HEIs. Currently, some internal regulations 
exist in separate HEIs, but the government does not regulate those, and there is no 
information if such regulations are enforced in any specific institution. 

 To create and enforce the regulation on centralised database (for theses and digital 
study materials) usage and support if such a database will be created and its 
maintenance will be transferred to HEIs. 

 

In addition to the weaknesses stated above, there is a need to review the terminology used in 

legal and regulation articles. For instance, the legal articles in the Latvian language clearly 

distinguish between distance and remote learning. However, when analysing official 

translations into English, those terms are often mixed. 

  



 

 

3. ORGANISATIONAL ASPECTS  

 

Despite the problems caused by the Covid-19 pandemic, in general Latvian HEIs have been 

quite successful in reorienting to a fully remote study process in such a short time after the 

start of an emergency (Jansone-wŀǘƛƴƛƪŀ Ŝǘ ŀƭΦΣ нлнлΤ [ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмΤ ±ƛƭƪǎ ϧ YƛǇŀƴŜΣ 

2021), especially taking into account that for several years public founded HEIs have received 

insufficient funding for the implementation of the face-to-face study process, not to mention 

ǘƘŜ ǇǊƻǾƛǎƛƻƴ ƻŦ ǊŜƳƻǘŜ ǎǘǳŘƛŜǎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ 

Most of the HEIs already before the start of the pandemic were using e-learning platforms 

(e.g., Moodle) to implement distance education and provide study materials, prepare 

ŀǎǎƛƎƴƳŜƴǘǎΣ ŀƴŘ ƻǊƎŀƴƛǎŜ ŀǎǎŜǎǎƳŜƴǘǎ ό9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŎΤ 

tņǊǊŜǎƻǊǳ ƪƻƻǊŘƛƴņŎƛƧŀǎ ŎŜƴǘǊǎΣ нлнлΤ wơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нл20a; [ŜƴǘƧǳǑŜƴƪƻǾŀΣ 

2021). However, representatives of HEIs admit that the Covid-19 emergency introduced 

serious adjustments in the implementation of remote learning in Latvia (Vilks & Kipane, 

2021); therefore, it was still challenging for HEIs to switch to remote studies and organise all 

ǎǘǳŘȅ ǇǊƻŎŜǎǎŜǎ ǊŜƳƻǘŜƭȅ Ƨǳǎǘ ƛƴ ŦŜǿ Řŀȅǎ ό9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнлōΤ  

Jansone-wŀǘƛƴƛƪŀ Ŝǘ ŀƭΦΣ нлнлΤ wơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ [ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ 

2021b). The main reasons for the challenges were the following (Vilks & Kipane, 2021): 

1. the remote learning process was not based on the carefully planned development and 
implementation of distance learning solutions but an unplanned epidemiological 
situation; 

2. educational institutions were generally neither technologically nor methodologically 
prepared for the rapid introduction of remote studies. 

 

For students to be able to participate in the remote studies, academic staff was trained to 

work with e-learning systems before the start of remote studies, as well as technical 

improvements were made to the systems since remote format required that all students 

would use e-ƭŜŀǊƴƛƴƎ ǎȅǎǘŜƳǎ ǎƛƳǳƭǘŀƴŜƻǳǎƭȅ ό5ŀǳƎŀǾǇƛƭǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ 9ƪƻƴƻƳƛƪŀǎ 

ǳƴ ƪǳƭǘǹǊŀǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŎΤ WŀƴǎƻƴŜ-Ratinika et al., 2020; [ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). 

According to the Research of the current report, several HEIs developed new distance 

programs and new e-learning courses. There were HEIs that introduced regulations to 

academic staff and students requiring them to visit the internal communication network at 

least once a day to obtain up-to-date information on epidemiological safety and changes in 

ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǊŜƭŀǘŜŘ ƳŜŀǎǳǊŜǎ ό[ŀǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлōύΦ 

!ŘƳƛƴƛǎǘǊŀǘƛǾŜ ǇǊƻŎŜǎǎŜǎ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎΣ ŜΦƎΦΣ ǎŜƴŀǘŜ ŀƴŘ ŦŀŎǳƭǘȅ ŎƻǳƴŎƛƭΩǎ ƳŜŜǘƛƴƎǎΣ ǿŜǊŜ ŀƭǎƻ 

ƻǊƎŀƴƛǎŜŘ ǊŜƳƻǘŜƭȅ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ !ǎ ǘƘe positive aspect can be 

mentioned, the fact that the introduction of remote learning was regulated by the Latvian 

government, despite various possibilities for educational institutions to comply with the 

established regulations (Vilks & Kipane, 2021). The results of the Research of the Student 

Union showed that internal structures of HEIs were well-developed and thus they were able 

https://www.augstskola.lv/index.php?parent=950&lng=lva
https://www.augstskola.lv/index.php?parent=949&lng=lva
https://www.augstskola.lv/index.php?parent=949&lng=lva


 

 

to adapt to changes. The support from HEIs administrative and technical staff (e.g., 

personnel of IT departments) was coordinated and provided immediately, as well as due to 

their fast adaptation to the emergency, academic and other staff were able to work 

successfully from home (Banku augstskola, 2020a; Latvijas stuŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ Latvijas 

¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). 

Regarding the lesson planning, HEIs mainly tried to keep the schedule of lessons unchanged, 

making minimal changes to ensure complete mastering of the study program in the 

respective study year (Banku augstskola, 2020a). The main challenge emerged with the 

provision of practical training needed to be done in laboratories and the development and 

submission of final theses ([ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). Therefore, several HEIs postponed 

part of study courses involving practical components to a later time or the next semester, 

thus changing the duration of the study semester ([ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). If it was 

possible to ensure that study quality would not be affected during remote studies, then 

various technologies were introduced in the learning process to create simulations of 

practical work ([ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). In addition, several innovative solutions were 

created in the learning process to apply theoretical knowledge into practice. For example, in 

wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅΣ ŀ ǎŜǘ ƻŦ ǎǇŜŎƛŀƭ ŜǉǳƛǇƳŜƴǘ όŜΦƎΦΣ ŀƴ ƛƴƧŜŎǘƛƻƴ ǎƛƳǳƭŀǘƻǊ ǇǊƻǘƻǘȅǇŜΣ ŀ 

prototype of digestive tract and trachea) was prepared for medical students to allow them 

ǘƻ ŀŎǉǳƛǊŜ ну ǎƪƛƭƭǎ ǊŜƳƻǘŜƭȅ ŀǘ ƘƻƳŜ όwơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлōύΦ Lƴ wƛƎŀ ¢ŜŎƘƴƛŎŀƭ 

University, several digital stands were created for remote laboratory works with special 

ŜǉǳƛǇƳŜƴǘ ǘƻ ƳŀǎǘŜǊ ŜƭŜŎǘǊƛŎŀƭ ŜƴƎƛƴŜŜǊƛƴƎ όwơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлōύΦ 

Numerous technological solutions were adopted to implement remote studies. For the 

remote lectures, academic staff was using Zoom, MS Teams and other virtual meeting 

ǎƻƭǳǘƛƻƴǎ ό.ŀƴƪǳ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŀΤ wơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ [ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ 

2021b). To organise final exams and tests, HEIs also used tools that reduced breaches of 

ŀŎŀŘŜƳƛŎ ƛƴǘŜƎǊƛǘȅ όŜΦƎΦΣ wŜǎǇƻƴŘǳǎ aƻƴƛǘƻǊύ όwơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀύΦ ¢ƘŜ 

development and defence of study works and final theses (including PhD theses) took place 

remotely with the help of e-learning platforms (e.g., Moodle) and online video conferencing 

ǘƻƻƭǎ όŜΦƎΦΣ ½ƻƻƳΣ a{ ¢ŜŀƳǎΣ ŜǘŎΦύ ό.ŀƴƪǳ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŀΤ 5ŀǳƎŀǾǇƛƭǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ 

9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŘΤ wǳǎƪǳƭŜΣ нлнлΤ [ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). 

Furthermore, HEIs ensured that libraries allowed ordering and distribution of printed 

resources and enabled remote access to databases to support students in their studies and 

thesis preparation (Banku augstskola, 2020a). 

Dissemination of information and news to HEIs students, academic and other staff was, in 

general, more frequent than before the Covid-19 pandemic. For the communication, various 

channels were used, such as e-mails, telephone, WhatsApp, etc. In addition, communication 

was maintained to provide answers to and hear suggestions from the students (Banku 

ŀǳƎǎǘǎƪƻƭŀΣ нлнлŀΤ [ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ 

 



 

 

Regarding the impact of the Covid-19 pandemic on the daily life of Latvian students, several 

questionnaires and surveys were organised to find out how the Covid-19 pandemic affected 

their studies and what were the main challenges and advantages of the remote studies 

ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ !ƘǊŜƴǎ Ŝǘ ŀƭΦΣ нлнмΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмΤ IŀőŀǘǊƧŀƴŀΣ 

2021). According to the results of Research of the Student Union, only 6% of Latvian HEIs 

students, who shared their experience about remote studies during the COVID-19 pandemic, 

admitted that everything was fine and there were no problems. Despite the low percentage 

of satisfied students in the Research of the Student Union, several positive aspects and 

advantages can still be identified from the analysis of surveys carried out by other 

researchers in Latvia. 

In the implementation of distance studies, students mentioned such positive aspects as 

health safety, time savings, the opportunity to study from anywhere, to plan their own time, 

ŀƴŘ ǇǊƛƻǊƛǘƛǎŜ ǘƘŜƛǊ ŀŎǘƛǾƛǘƛŜǎ όwǳǎƪǳƭŜΣ нлнлΤ IŀőŀǘǊƧŀƴŀΣ нлнмύΦ Lƴ ŀ ǎǳǊǾŜȅ ƎƛǾŜƴ ƛƴ ό5ȊŜƴơǘŜ 

et al., 2021), which was organised by the Department of Engineering Mathematics of Riga 

Technical University, participated 115 students and they highlighted the opportunity to sleep 

longer, not wasting time going to and from university, the silence during lectures, a study 

regime organised by themselves, and silence during the teaching and learning process as 

ǇƻǎƛǘƛǾŜ ŀǎǇŜŎǘǎΦ Lƴ ŀ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ƻǊƎŀƴƛǎŜŘ ōȅ wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅ όYŀȊǳǑŀΣ нлнмύΣ 

first-year students of medical chemistry course as an advantage of the remote learning 

mentioned opportunities to better plan their studies, comfort, as well as savings (both 

financial and time-wise) coming from non-attending classes in person. Similar advantages 

also mentioned students of several other Latvian HEIs (Rezekne Academy of Technologies, 

the University of Latvia and Daugavpils University) interviewed for a publication in a 

newspaper (Ruskule, 2020). Furthermore, they noted that distance learning had a more 

positive impact on those who were able to successfully study and work remotely, such as 

studying marketing, digital marketing or political sciences, because all the necessary 

academic literature and information resources were available in the HEIs e-environment or 

Internet resources. Students emphasised that the remote learning process taught them to 

think, see, and do more, which will significantly benefit the future labour market (Ruskule, 

2020). Remote studies provided opportunities to acquire appropriate study courses for 

students living in remote regions of Riga and who did not always have the opportunity to 

participate in on-site classes (Ruskule, 2020; Vilks & Kipane, 2021). Remote learning also 

extended the study opportunities for young people with special needs, whose participation 

in face-to-face classes required help from assistants.  

An important relief for students was recorded lectures, which, if necessary, students could 

watch when preferred (Ruskule, 2020). Students, in general, acquired new experience in 

using communication tools. Microsoft Teams gained the most popularity during the 

emergency, especially among ICT students; the use of Zoom increased several times, and the 

popularity of the Slack tool increased among non-ICT students (Avanesova, 2020). 

 



 

 

Students appreciated teaching staff for their ability to change, create exciting and engaging 

classes in a virtual environment (Avanesova, 2020; Banku augstskola, 2020a; Banku 

Augstskola, 2020c;). In addition, students took the opportunity given to them to provide 

suggestions on skills that academic staff needed to improve (e.g., skills in using Zoom and 

Moodle) (Banku augstskola, 2020a). Moreover, administrative units of HEIs organised 

informative and explanatory communication with students (Jansone-Ratinika et al., 2020). 

and maintained communication with their outgoing and incoming Erasmus students, whose 

number decresed significantly during the COVID-19 pandemic (Banku augstskola, 2020a; 

Ministry of Education and Science, 2020a). Most students continued their mobility period 

learning online either in their respective home countries or in their mobility destination 

countries (Ministry of Education and Science, 2020a). HEIs informed students about the 

possibility of continuing remote studies and returning to their home countries (Banku 

augstskola, 2020a). Also, in cooperation with municipalities, the Ministry of Welfare offered 

support for incoming students currently staying in Latvia (Ministry of Education and Science, 

2020a). 

Besides, Riga Technical University and Vidzeme University College offered students 

consultations from psychologists. Furthermore, several Latvian HEIs supported students by 

ŎǊŜŀǘƛƴƎ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘȅ ŦŜŜ ǎŎƘŜŘǳƭŜǎΣ ŜȄǘŜƴŘƛƴƎ ǘƘŜ ŘŜŀŘƭƛƴŜǎ ŦƻǊ Ŧƛƴŀƭ ǘƘŜǎŜǎ όtǳƫŜΣ нлнмύΦ 

Also, if necessary, providing premises, inventory, and equipment for remote work. Some 

HEIs (e.g., Latvian Academy of Culture) also continued to issue books in libraries without 

limiting the terms of use of the books and provided scanned materials by sending them to 

students' e-Ƴŀƛƭǎ όtǳƫŜΣ нлнмύΦ 

Despite the benefits mentioned above and positive aspects, analysis of the survey results 

acquired during the Research of the Student Union allowed identifying several issues and 

challenges related to remote studies from students' perspective in Latvia. The main problem 

was related to organisational aspects, causing uncertainty about the study process since 

most of the students did not know how long the study semester is going to be (maybe it will 

be extended), and they lacked general information about the current and future organisation 

ƻŦ ǘƘŜ ǎǘǳŘȅ ǇǊƻŎŜǎǎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ {ǘǳŘŜƴǘǎ ŀƭǎƻ ŜƴŎƻǳƴǘŜǊŜŘ ǎǘǳŘȅ-

related issues. The main problems were attributed to the acquisition of practical skills that 

hindered them from reaching planned study outcomes, as well as it was unclear about 

internships, their organisation, and defence of theses, especially if the workplace was closed 

due to COVID-мф ǇŀƴŘŜƳƛŎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ wǳǎƪǳƭŜΣ нлнлύΦ Lƴ ŀŘŘƛǘƛƻƴΣ 

many students faced problems with the study materials. There were study courses that had 

digital study materials of insufficient quality or even did not have any study materials 

available electronically at all. Moreover, in the Research of the Student Union, students 

pointed to the problems related to academic staff, e.g., lack of digital skills in working with 

ƻƴƭƛƴŜ ǘƻƻƭǎΣ ǘƘǳǎ ǎƛƎƴƛŦƛŎŀƴǘƭȅ ŀŦŦŜŎǘƛƴƎ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ǎǘǳŘƛŜǎΦ !ƭǎƻΣ ǘƘŜ ŀŎŀŘŜƳƛŎ ǎǘŀŦŦΩǎ 

unavailability for consultations and explanations, lack of face-to-face support from academic 

staff were some ƻŦ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмΤ 

IŀőŀǘǊƧŀƴŀΣ нлнмΤ YŀȊǳǑŀΣ нлнмύΦ 



 

 

 

Although a significant effort was made to create online lessons and develop a flexible and 

student-oriented study environment, some students were not interested in active 

engagement and interaction (engagement of a passive student during remote lessons 

became even more challenging than in-ǇŜǊǎƻƴ ŦƻǊƳŀǘύ όYŀȊǳǑŀΣ нлнмύΦ wŜƳƻǘŜ ǎǘǳŘƛŜǎ ŦǊƻƳ 

home were problematic to many students since, for some of them, it was impossible to 

create a quiet, peaceful place suited for studying remotely, some did not have stable internet 

ŎƻƴƴŜŎǘƛƻƴ ƻǊ ŜƭŜŎǘǊƻƴƛŎ ŘŜǾƛŎŜǎ ŦƻǊ ǎǘǳŘȅƛƴƎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ ±ƛƭƪǎ ϧ 

Kipane, 2021). In the study conducted using semi-structured interviews (Ahrens et al., 2021), 

students from Latvian HEIs pointed out that the transfer from studies in-person to the digital 

ones required more computers per family and space for taking part in online classes. If a 

family had a couple of children who study at school and/or at HEI, the classes usually were 

organised at the same time, and thus everyone, who learned or studied, required their own 

computer with the needed infrastructure as well as a separate room (Ahrens et al., 2021; 

5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ {ƛƴŎŜ Ƴŀƴȅ ǇŜƻǇƭŜ Ƴƻǎǘƭȅ ǿƻǊƪŜŘ ŦǊƻƳ ƘƻƳŜΣ ǘƘŜ LƴǘŜǊƴŜǘ ƴŜǘǿƻǊƪ 

was overloaded, and, consequently, the connection for the online classes was lost, even a 

couple of times per one class (Ahrens et al., 2021). Digital technologies available to students 

(computers, video cameras, software, etc.) were not always sufficiently modern (Vilks & 

Kipane, 2021). Buying a computer for each family member was a demanding task for the 

family budget, especially if some family members lost their jobs (Ahrens et al., 2021; Latvijas 

ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ 

In some cases, the digital skills of students also required improvements (Vilks & Kipane, 

нлнмύΦ ¢ƘŜ ǎǳǊǾŜȅ ƻŦ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύ ǎƘƻǿŜŘ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǉǳƛǘŜ ƻŦǘŜƴ listened and 

participated in lectures through their smartphones that were not appropriate for such study 

directions as natural sciences, medicine, etc., where students were required to make notes, 

solve tasks and be fully involved in the process (Ruskule, нлнлΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ !ǎ ŀ 

consequence, the results of students in remote education decreased in comparison with 

traditional classroom education, and, perhaps, there will be a "gap" in the current career 

development of students, as remote learning did not provide an individual approach to each 

ǎǘǳŘŜƴǘ όwǳǎƪǳƭŜΣ нлнлΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ CǳǊǘƘŜǊƳƻǊŜΣ Ƴƻǎǘ ǎǘǳŘŜƴǘǎ ƘŀŘ ǇǊƻōƭŜƳǎ 

developing final theses or course works due to a lack of necessary resources, closed 

laboratories, and libraries (Latvijas ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ YŀȊǳǑŀΣ нлнмύΦ !ƭƭ ǘƘŜǎŜ 

aspects caused students to think over the correspondence of study fees to the quality of 

provided remote studies, and there were even concerns that students would not be able to 

cover study fees (Latvijas ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ Lƴ ŀŘŘƛǘƛƻƴΣ Ƴŀƴȅ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ƴƻǘ 

able to find any job as many companies in the country were on lockdown, and many 

employees lost their jobs (Ahrens et al., 2021). Regarding international students, it should 

be noted that they preferred to study in person because, in many countries, there was no 

qualitative Internet or free access to libraries, which significantly hindered the full-fledged 

study process; therefore, during the COVID-19 pandemic, most HEIs experienced a reduction 

ƛƴ ǘƘŜ ƴǳƳōŜǊ ƻŦ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ǎǘǳŘŜƴǘǎ ό[ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ 



 

 

 

Besides organisational and study-related problems, students also faced emotional and 

cognitive problems. It was a problem for them to maintain their academic performance, 

motivation to study and concentrate on the study process, self-organise and continue their 

education, and maintain psychological and physical well-ōŜƛƴƎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ 

нлнлΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмΤ IŀőŀǘǊƧŀƴŀΣ нлнмΤ YŀȊǳǑŀΣ нлнмύΦ CƻǊ ǎǘǳŘŜƴǘǎΣ ǊŜƳƻǘŜ ƭŜŀǊƴƛƴƎ 

was also challenging since they were used to traditional study format and their study load 

increased from the moment when studies were organised remotely, especially in study 

ǇǊƻƎǊŀƳǎ ǊŜƭŀǘŜŘ ǘƘŜ ŜƴƎƛƴŜŜǊƛƴƎ ŀƴŘ ƭƛŦŜ ǎŎƛŜƴŎŜǎ ό[ŀǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ 

нлнлŎΤ [ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ ¢Ƙƛǎ ŀƭǎƻ ŎŀǳǎŜŘ ǎǘǊŜǎǎ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎ ōŜŎŀǳǎŜ 

ǘƘŜȅ ǿŜǊŜ ƴƻǘ ǎǳǊŜ ǘƘŀǘ ǘƘŜȅ ǿƻǳƭŘ ƳŀƴŀƎŜ ǘƻ Řƻ ŀƭƭ ŀǎǎƛƎƴƳŜƴǘǎ ƻƴ ǘƛƳŜ όIŀőŀǘǊƧŀƴŀΣ нлнмύΦ 

Many students failed to motivate themselves to cope with the set problems or failed to solve 

them without the presence of academic staff. As a result, study courses and their content 

ƘŀŘ ǘƻ ōŜ ǊŜǾƛŜǿŜŘ ǘƻ ŀŘƧǳǎǘ ǘƻ ǘƘŜ ǎƭƻǿŜǊ ƭŜŀǊƴƛƴƎ ǇŀŎŜ ƻŦ ǎǘǳŘŜƴǘǎ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ 

There was also a lack of social interaction since it was necessary to communicate with the 

help of technology and many students admitted that it was hard for them to study alone 

όwǳǎƪǳƭŜΣ нлнлΤ IŀőŀǘǊƧŀƴŀΣ нлнмύΦ 

Besides the impact of the Covid-19 on students, several surveys and interviews with an 

academic staff of Latvian HEIs were carried out during the COVID-19 pandemic, e.g., in 

wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-19έ ό±ƛƴŘŀőŀ Ŝǘ ŀƭΦΣ нлнмύ ƻǊ ŀ ǉǳŜǎǘƛƻƴƴŀƛǊŜ 

organised by the Department of Engineering Mathematics of Riga Technical University 

ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύ ǘƻ ŎƭŀǊƛŦȅ ǘƘŜ ŀǘǘƛǘǳŘŜ ǘƻǿŀǊŘǎ ǊŜƳƻǘŜ ƭŜŀǊƴƛƴƎ ŦǊƻƳ ŜŘǳŎŀǘƻǊǎΩ 

perspective, to find out advantages, disadvantages, and challenges they met. 

The main advantages of remote learning were the valuable experience for both educators 

and students, promotion of professional and learning skills development and digital skills 

ƛƳǇǊƻǾŜƳŜƴǘǎ ό±ƛƴŘŀőŀ Ŝǘ ŀƭΦΣ нлнмύΦ 5ǳǊƛƴƎ ǘƘƛǎ ǘƛƳŜΣ ŀŎŀŘŜƳƛŎ ǎǘŀŦŦ ǊŜŎŜƛǾŜŘ ŀ ƭƻǘ ƻŦ 

support from students who were very understanding, ready to advise, and, most 

importantly, actively studied in the new conditions as proved by higher attendance rates 

ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ ¢ƘŜ ǇǊƻŦŜǎǎƻǊǎ ŀƭǎƻ ƘƛƎƘƭƛƎƘǘŜŘ ƻǘƘŜǊ ǇƻǎƛǘƛǾŜ ŀǎǇŜŎǘǎ ǎǳŎƘ ŀǎ ƳŀǎǘŜǊȅ 

of a new cooperation model with students in the learning process, learning to work on 

different platforms and tools, which they did not use before, thus improving their skills in 

ǘŜŎƘƴƻƭƻƎȅ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ !ƭǎƻΣ ǘƘŜ ǉǳƛŜǘƴŜǎǎ ƻŦ ǿƻǊƪƛƴƎ ŦǊƻƳ ƘƻƳŜ ŀƭƭƻǿŜŘ ǘƘŜƳ 

ǘƻ ǿƻǊƪ ƳƻǊŜ ǇǊƻŘǳŎǘƛǾŜƭȅ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ ¢ƻ ƛƳǇƭŜƳŜƴǘ the learning process, 

academic staff used all available equipment: smartphones, laptops, graphic tablets, desktop 

computers, and different platforms supporting e-learning (e.g., Zoom, MS Teams, Moodle, 

DƻƻƎƭŜ ǘƻƻƭǎύ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ CƻǊ ŎƻƳƳǳƴƛŎŀǘƛƻn with students, academic staff 

organised Zoom online consultations, used E-mail, WhatsApp, special tools on e-learning 

ǇƭŀǘŦƻǊƳǎΣ ŜǘŎΦ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ 

 



 

 

Most of HEIs recognised a lack of digital competencies for the academic staff and organised 

special study courses aimed to increase their knowledge and skills on the use of digital tools 

ŀƴŘ ǇƭŀǘŦƻǊƳǎ ƛƴ ǘƘŜ ǎǘǳŘȅ ǇǊƻŎŜǎǎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ WŀƴǎƻƴŜ-Ratinika et 

al., 2020; [ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). According to the results of the Research of the project 

ά[ƛŦŜ ǿƛǘƘ /h±L5-19", academic staff highly appreciated the decisions and involvement of 

those administrative units of HEIs that have performed a large amount of organisational and 

technical support by offering to academic staff as much support as possible - specific IT tools 

and instructions, training on their use, materials regarding best practices, methods, and 

techniques in the provision of remote learning, as well as templates that academic staff can 

use and develop their study materials. 

The main threats and issues, that academic staff identified regarding remote learning, 

included lower quality of the learning process compared to traditional studies, more 

complicated perception of student's emotions, low-quality communication, and lack of 

technical aids, as well as the more difficult organisation of the learning process in general 

ό±ƛƴŘŀőŀ Ŝǘ ŀƭΦΣ нлнмύΦ {ŜǾŜǊŀƭ ǇǊƻōƭŜƳǎ ǿŜǊŜ ƛŘŜƴǘƛŎŀƭ ǘƻ ǘƘŜ ƻƴŜǎ ǘƘŜ ǎǘǳŘŜƴǘǎ ŦŀŎŜŘ ŀƴŘ 

which were already mentioned before. Also, academic staff encountered many problems, 

including technical ones, such as the availability of the necessary equipment (computers, 

tablets) for both students and academic staff, the absence of a good Internet connection at 

home, problems with old electronic devices (on which it was not possible to install all 

necessary software and applications, or they did not run smoothly), problems of choosing 

and mastering platforms for online teaching-ƭŜŀǊƴƛƴƎΣ ŜǘŎΦ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ 

This time also forced HEIs academic staff to change their teaching approach and study 

materials and spend more time preparing the learning process (LaǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ 

ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŎύΦ ¢ƘŜ Ƴŀƛƴ ƛǎǎǳŜ ǿƛǘƘ ǎǿƛǘŎƘƛƴƎ ǘƻ ǊŜƳƻǘŜ ǘŜŀŎƘƛƴƎ ǿŀǎ Ƙƻǿ ǘƻ ŀŘŀǇǘ 

the curriculum model of face-to-ŦŀŎŜ ǘŜŀŎƘƛƴƎ ǘƻ ŀƴ ƻƴƭƛƴŜ ŦƻǊƳŀǘ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ ¢ƘŜ 

work of the academic staff was also complicated by the fact that students were not used 

technological solutions in the study process to such a large proportion (Avanesova, 2020; 

Jansone-Ratinika et al., 2020). A challenging transition was for natural sciences such as 

mathematics, physics, chemistry, etc., as well as engineering courses where classroom or 

laboratory contact hours were essential (e.g., tutorials in mathematics and other natural 

ǎŎƛŜƴŎŜǎΣ ƭŀōƻǊŀǘƻǊȅ ǿƻǊƪ ƛƴ ŎƘŜƳƛǎǘǊȅΣ ŜǘŎΦύ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ 5ǳǊƛƴƎ ǘƘŜ 

implementation of remote studies, the biggest challenge for the academic staff was to 

provide students with practical skills because, during the full-time studies, laboratories, 

simulations, mannequins, as well as other tools were used that were not available to 

students in the remote learning format (Jansone-Ratinika et al., 2020). Therefore, to deliver 

the best education to students in remote learning, academic staff spent lots of time on 

educational work, searched for new methods to achieve course outcomes, and considered 

various alternatives and solutions for the implementation of laboratory works and practical 

tasks remotely (Jansone-Ratinika et al., 2020; [ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмō). 

 



 

 

Furthermore, most of the existing tasks were unsuitable for distance learning, and a large 

portion of study content had to be re-created for remote learning (Jansone-Ratinika et al., 

2020). Besides, the increased amount of homework assignments solved by students led to 

the additional time professors needed for checking and grading (Jansone-Ratinika et al., 

нлнлΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ŘŜƭƛǾŜǊƛƴƎ ƭŜŀǊƴƛƴƎ ŎƻƴǘŜƴǘΣ ŀŎademic staff also had 

ǘƻ ƛƴǘŜƴǎƛǾŜƭȅ ƳƻǘƛǾŀǘŜ ǎǘǳŘŜƴǘǎΣ ƛƴǾƻƭǾŜ ǘƘŜƳΣ ǇǊƻǾƛŘŜ ŜȄǇƭŀƴŀǘƛƻƴǎΣ ŀƴŘ ƳƻƴƛǘƻǊ ǎǘǳŘŜƴǘǎΩ 

learning activities (Jansone-Ratinika et al., 2020). Therefore, teaching study courses in the 

synchronous and asynchronous form required intensive communication with students 

through various communication channels (Jansone-Ratinika et al., 2020). According to the 

results of wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-19έΣ ǘƘŜ Ƴƻǎǘ ǎƛƎƴƛŦƛŎŀƴǘ ǇǊƻǇƻǊǘƛƻƴ ƻŦ 

employees who worked more than 10 hours a day during the Covid-19 emergency compared 

to the situation before Covid-19 was observed in the education sector. The increase was five 

times (from 4.3% to 20.9%). Also, a deterioration in the balance between work and private 

life manifested particularly aƳƻƴƎ ŜŘǳŎŀǘƻǊǎ ό±ŀƴŀŘȊƛƸǑ Ŝǘ ŀƭΦΣ нлнмŀύΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ 

potential benefit of saving on travel time to and from work was negated by the abnormal 

increase in the workload of academic staff, and most of the academic staff (even for 

professors coming from other cities) will be happy to return to traditional teaching mode 

(Jansone-wŀǘƛƴƛƪŀ Ŝǘ ŀƭΦΣ нлнлΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ 

Analysing changes in the HEIs internal organisational structure due to the Covid-19 

pandemic, it can be concluded that the main changes in most HEIs were related to the setting 

of new obligations on existing staff. Departments or people responsible for information and 

communication technologies together with marketing and/or study departments were 

responsible for ensuring the information flow and communication to HEIs administration 

ŀƴŘ ƛƴŘƛǾƛŘǳŀƭǎ όōƻǘƘ ǎǘŀŦŦ ŀƴŘ ƭƻŎŀƭ ŀƴŘ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ǎǘǳŘŜƴǘǎύ ό[ŀǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ 

ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлōΤ [ŀǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŘΤ .ŀƴƪǳ ŀǳƎǎǘǎƪƻƭŀΣ 

2021d). Marketing departments also worked together with departments responsible for 

infrastructure to prepare, reproduce and distribute informative materials in the buildings 

ŀƴŘ ǇǊŜƳƛǎŜǎ ƻŦ I9Lǎ όwơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнмōύΦ Lƴ ŀŘŘƛǘƛƻƴΣ I9Lǎ ŀǎǎƛƎƴŜŘ 

departments or specific persons with new tasks, e.g., the assessment of the needs for face 

ƳŀǎƪǎΣ ŦŀŎŜ ǎƘƛŜƭŘǎΣ ǇǊƻǘŜŎǘƛǾŜ ōŀǊǊƛŜǊǎ ŀƴŘ ŦƭƻƻǊ ƳŀǊƪƛƴƎǎ όwơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ 

2021b), the delivery and placement of informative materials, signs, instructions, restraining 

tapes, aiŘǎ ǘƻ ƭƛƳƛǘ ŘƛǊŜŎǘ ŎƻƴǘŀŎǘΣ ŜǘŎΦ ό[ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнлŎύΦ .ŜǎƛŘŜǎΣ ŜƳǇƭƻȅŜŜǎ 

were hired who ensured communication with the Centre for Disease Prevention and Control 

of Latvia on the implementation of epidemiological safety measures at the HEIs, including 

the detection of Covid-19 cases, identification of contact persons and prevention of possible 

risks, as well as coordinated and advised the HEI's structural units in cases of Covid-19 risk 

ό[ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнлŎύΦ Lƴ ŀŘŘƛǘƛƻƴΣ ǘƘŜǊŜ ǿŜǊŜ I9Lǎ that set up special working groups 

responsible for decisions related to the organisation of the study process in a pandemic 

(Djakonova, 2020). 

 



 

 

In the future, according to the information described in the report commissioned by the 

Ministry of Education and Science regarding the evaluation of digitalisation of HEIs in Latvia 

(PwC Latvija, 2020), the management of digitalisation in each HEI requires a clearly defined 

model for determining who is responsible for the digital transformation of HEIs. Currently, 

HEIs use various models; for example, Riga Technical University and the University of Latvia 

have deputy rectors for digitalisation. In turn, IT departments are responsible for 

digitalisation ƛƴ wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅΣ 5ŀǳƎŀǾǇƛƭǎ ¦ƴƛǾŜǊǎƛǘȅΣ ŀƴŘ ¢ǳǊƛōŀ ¦ƴƛǾŜǊǎƛǘȅ όtǿ/ 

Latvija, 2020). As the responsible institution for the digital transformation of HEIs, the 

Ministry of Education and Science of Latvia must ensure that each HEI has a structural unit 

or a position responsible for digital transformation. In addition, the Ministry must monitor 

the development and implementation of policies for the security and protection of 

information, personal data, and intellectual property to protect digital content (PwC Latvija, 

2020). 

In most Latvian HEIs, e.g., the ¦ƴƛǾŜǊǎƛǘȅ ƻŦ [ŀǘǾƛŀΣ wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅΣ ŀƴŘ [ƛŜǇŀƧŀ 

University, there is no particular structural unit directly related to the implementation of 

distance learning or e-studies nor it is planned to create one; in most cases, monitoring, 

coordination, and decision making regarding distance learning are one of the responsibilities 

ƻŦ ǎǘǳŘȅ ŘŜǇŀǊǘƳŜƴǘǎΣ ǎǘǳŘȅ ōƻŀǊŘǎ ƻǊ ǎǘǳŘȅ ŎŜƴǘǊŜǎ ό[ƛŜǇņƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлмтΤ [ŀǘǾƛŀ 

¦ƴƛǾŜǊǎƛǘȅ ƻŦ [ƛŦŜ {ŎƛŜƴŎŜǎ ŀƴŘ ¢ŜŎƘƴƻƭƻƎƛŜǎΣ нлнлΤ [ŀǘǾƛƧŀǎ YǊƛǎǘơƎņ ŀƪŀŘŢƳƛƧŀΣ нлнмΤ wơƎŀ 

{ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅΣ ƴΦŘΦΤ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ [ŀǘǾƛŀΣ ƴΦŘΦύΦ hƴƭȅ ŀ ŦŜǿ I9Lǎ ƘŀǾŜ ǎǇŜŎƛŀƭ ǎǘǊǳŎǘǳǊŀƭ 

units that are fully responsible for the implementation of distance studies. In Riga Technical 

University, the structural unit called Distance Education Study Centre (RTU DESC) was 

established already in 1997 and allowed the university to participate in several EU projects 

related to the development and delivery of innovative distance and e-learning courses, thus 

gaining expertise in methodology and technology of distance and e-learning course 

ŘŜǾŜƭƻǇƳŜƴǘ όwơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ ƴΦŘΦύΦ Lƴ ǘƘŜ wL{9.! ¦ƴƛǾŜǊǎƛǘȅ ƻŦ !ǇǇƭƛŜŘ {ŎƛŜƴŎŜǎΣ 

the Study Quality Centre is the structural unit that ensures monitoring, provides information 

and advice on the distance learning study process to facilitate its promotion, recognition and 

attraction of students; in addition, the Study Quality Centre develops authentication 

procedures for the assessment of knowledge acquired via distance learning (RISEBA 

University of Applied Sciences, n.d.). In the Transport and Telecommunication Institute, the 

structural unit called Digital & Innovation Learning Center is responsible for providing distance 

learning (Transport and Telecommunication Institute, n.d.). 

Regarding new institutional formations due to the Covid-19 pandemic, in several HEIs, either 

a new centre was opened, which provided filming of video lectures, video processing, etc. 

(Ventspils Augstskola, 2021b), or already existing departments related to multimedia took 

on new responsibilities and coordinated recording of video lectures, thus helping in the 

provision of remote studies and improving the quality and interactivity of the study content 

(aŀǑƪƻǾŀ ϧ .ǊǳƒƛǎΣ нлнм). In the future, such structural units will contribute to more 

qualitative distance education in HEIs and serve as the technical support point for creating 

distance learning video content and digitalisation of study programs (Ventspils Augstskola, 



 

 

2021b). For example, in Ventspils University of Applied Sciences, an interactive digital 

classroom was opened, offering students and academic staff the use of state-of-the-art 

technologies to conduct and listen to lectures from anywhere in the world (Ventspils 

Augstskola, 2020). 

Several HEIs in Latvia introduce virtual laboratories in the study process. Such virtual 

laboratories are currently being developed as separate projects, and they are planned to be 

introduced or are already in the proŎŜǎǎ ƻŦ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ŀǘ wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅΣ [ŀǘǾƛŀ 

University of Life Sciences and Technologies, the University of Latvia (PwC Latvija, 2020). 

However, this is an evolving trend in higher education which in Latvia is only in the early 

stages of development. Therefore, virtual laboratories are not so commonly used in studies, 

and academic staff of HEIs lacks knowledge of these technologies (PwC Latvija, 2020). 

In addition, Riga Technical University, together with the University of Latvia, participates in 

the EuroHPC project National Competence Centres in the framework of EuroHPC becoming 

a part of a network of high-performance computing competence centres in Europe (PwC 

Latvija, 2020). The main task of the Latvian Supercomputing Competency Centre established 

during the project will be to create a single support structure to promote the use of 

supercomputing opportunities in higher education, research, public administration, and 

industry (Institute of Numerical Modelling, 2021). 

Besides the innovations mentioned above, it is also planned to establish a Competence 

Centre to manage science and higher education digital services. The centre's mission will be 

to create a reliable ecosystem for digital education and science: content, tools, services, 

competencies, and platforms (PwC Latvija, 2020). In the initial stage, the priority of the 

Center will be the development of data management and analysis capabilities, as well as the 

provision of data analysis services to HEIs (PwC Latvija, 2020). 

In addition to changes in organisational structure, personnel and their responsibilities, e-

learning environments, and networks, information logistics are also important (PwC Latvija, 

2020) since it provides academic staff and students with information on potential 

collaboration opportunities. This information is usually published on the internal portals of 

HEIs and using internal notification services (PwC Latvija, 2020). It is recommended to 

actively use social networks to promote the attraction of students, the recognition of higher 

education, and the involvement of students in various learning and social activities. Social 

networks also help to attract international students and academic staff (PwC Latvija, 2020). 

It is recommended to integrate virtual assistants on social networks and websites (for 

example, so that a potential international student can ask a question of interest) (PwC 

Latvija, 2020). 

Furthermore, the Covid-19 pandemic significantly accelerated several necessary and 

facilitating things, the implementation of which was relatively slow before the pandemic. 

This was the case, for example, with the use of eSignature (Baumanis, 2021). Since the 

beginning of the pandemic, HEIs have introduced the possibility of using electronic 



 

 

signatures to apply for studies and sign study agreements. Thus, it is possible to enter HEIs 

ǿƛǘƘƻǳǘ ŀǘǘŜƴŘƛƴƎ ǘƘŜƳ όtǿ/ [ŀǘǾƛƧŀΣ нлнлΤ wơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ Baumanis, 

2021). Highly appreciated is also the practice started by several HEIs to share examples of 

good practices and experience stories in public, thus supporting and instructing others who 

ŀǊŜ ƘŀǾƛƴƎ ŘƛŦŦƛŎǳƭǘƛŜǎ ǿƛǘƘ ǘƘŜ ǇǊƻǾƛǎƛƻƴ ƻŦ ǊŜƳƻǘŜ ǎǘǳŘƛŜǎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ 

2020). Another example of innovations in the field of the newly introduced methods and 

technologies for the acquisition of practical skills is digital stands created in Riga Technical 

University for laboratory works offering an opportunity for the students to apply acquired 

theoretical knowledge in practice. Furthermore, these stands allow remote measurements 

on real equipment and analysis of the obtained data, as well as the comparison and 

verification of results is automated, thus eliminating the possibility of cheating and saving 

ǘŜŀŎƘŜǊǎ ǘƛƳŜ ƻƴ ŎƘŜŎƪƛƴƎ ƭŀōƻǊŀǘƻǊȅ ǿƻǊƪǎ όwơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлōύΦ 

Several significant problems and mistakes affected studies during the Covid-19 pandemic. 

There were uncertainties about what and how HEIs will be allowed to function and when the 

study process will start. Unfortunately, education policymakers have learned little from 

these mistakes, and there are still many unclear and centrally unresolved issues. To start the 

new study year qualitatively, both the HEIs administration and the academic staff should be 

aware of the rules for starting the studies at the beginning of the summer (Baumanis, 2021). 

In addition, academic integrity became essential during the COVID-19 pandemic in Latvian 

HEIs due to the increase of cheating opportunities from students during remote assessments 

ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ Lƴ ǊŜƳƻǘŜ ŀǎǎŜǎǎƳŜƴt, it is more difficult and sometimes even 

impossible to make sure that students take the tests independently, do not use unauthorised 

aids and the help of other people (Jansone-Ratinika et al., 2020). The academic staff noticed 

that previously weak students began to submit high-quality papers, while previously 

successful students began to get lower grades than they had during classroom tests. This 

ƳŀŘŜ ǘƘŜ ǇǊƻŦŜǎǎƻǊǎ ǊŜŎƻƴǎƛŘŜǊ ǘƘŜ ƴŜŎŜǎǎƛǘȅ ƻŦ άōƭƛƴŘέ ǊŜƳƻǘŜ ǘŜǎǘǎ όƛΦŜΦΣ ǘŜǎǘǎ ǿƛǘƘƻǳǘ 

video invigilation) and apply stricter exam conditions for students (especially with debts who 

ǿƻǳƭŘ ǘǊȅ ǘƻ ŎƘŜŀǘ ŘǳǊƛƴƎ ŜȄŀƳǎύ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ hƴƭƛƴŜ ŜȄŀƳƛƴŀǘƛƻƴ ǿƛǘƘ ǎǘǊƛŎǘ ǾƛŘŜƻ 

invigilation is exceptionally time-consuming, but the most responsible professors used only 

this kind of examination while waiting for the time when a traditional classroom examination 

ǿƛƭƭ ōŜ ǇƻǎǎƛōƭŜ ŀƎŀƛƴ ό5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΦ wŜƎŀǊŘƛƴƎ ǘƘƛǎ ƛǎǎǳŜΣ ƴƻǘ ŀƭƭ I9Lǎ ƛƴ [ŀǘǾƛŀ 

reallocated sufficient financial resources to purchase programs and technically provide more 

complete monitoring of remote testing (Jansone-Ratinika et al., 2020). Representatives of 

HEIs who participated in the wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-19" and had such tools 

available indicated that they helped to monitor the progress of tests, but created a lot of 

additional workloads, as they can be circumvented and not always show accurate results, so 

time is needed to review and analyse all suspected cases as well as carry out additional 

control mechanisms (Jansone-Ratinika et al., 2020). Lecturers also identified the need to 

focus more on the Open-Book principle when students are allowed to use materials during 

the examination, thus minimising the potential for breaches of academic integrity (Jansone-

Ratinika et al., 2020). 



 

 

 

Despite issues encountered during the pandemic, it is considered that such a learning 

process, which combines face-to-face and online, will also be in demand after a pandemic 

providing an opportunity to make studies more efficient and of higher quality (Daugavpils 

ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ tņǊǊŜǎƻǊǳ ƪƻƻǊŘƛƴņŎƛƧŀǎ ŎŜƴǘǊǎΣ нлнлύΦ ¢Ƙƛǎ ǿƛƭƭ ŜƴŎƻǳǊŀƎŜ ǘƘŜ 

convergence of Latvian higher education methods with practices of Western countries, when 

students independently get acquainted with the theory, read specific literature, and then 

meet in a class to discuss what they have read, exchange views and interpretations with the 

academic staff ό±ŀǎƛưŜǾǎƪŀΣ нлнлύΦ aŜŜǘƛƴƎ ǎŜƳƛƴŀǊǎ Ŏŀƴ ŀƭǎƻ ǘŀƪŜ ǇƭŀŎŜ ƻƴƭƛƴŜΦ Lǘ ƛǎ ǇƻǎǎƛōƭŜ 

that in future, there will be study fields in which full-time classes are not necessary at all or 

ƻƴƭȅ ŀ ƭƛƳƛǘŜŘ ƴǳƳōŜǊ ƻŦ ƭŜŎǘǳǊŜǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ƛƴ ǇŜǊǎƻƴ ό±ŀǎƛưŜǾǎƪŀΣ нлнлύΦ 

Several Latvian HEIs already before the beginning of the COVID-19 pandemic were working 

towards digitalisation of their basic organisational processes (e.g., admission of students, 

signing of study agreements, etc.), provision of distance and/or e-learning courses (study 

programs, courses, and study content), improvement of existing digital learning 

environments, modernisation of administrative processes (e.g., management of 

ŘŜǇŀǊǘƳŜƴǘǎΣ ǇŜǊǎƻƴƴŜƭΣ ƛƴŦƻǊƳŀǘƛƻƴ ŦƭƻǿΣ ŜǘŎΦύ όwơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ ƴΦŘΦΤ wơƎŀǎ 

¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлмфōΤ 5ŀǳƎŀǾǇƛƭǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ [ŀǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ 

ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŎΤ wơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀύΦ CƻǊ ŜȄŀƳǇƭŜΣ ƛƴ нлмуΣ wƛƎŀ ¢ŜŎƘƴƛŎŀƭ 

University started to implement a large-scale digitalisation project of the study process, and, 

in 2019, the so-called "change agents" worked in each faculty on digital format and 

interactive teaching aids (Delfi, 2020). In this way, these agents gained experience that 

helped them and their colleagues who were facing challenges related to remote learning 

during the pandemic (Delfi, 2020). This was carried out to make courses more accessible to 

a wider range of students, including part-time students, and adapt courses according to the 

needs of specific facuƭǘƛŜǎ ŀƴŘ ǘƘŜ ǎǇŜŎƛŦƛŎǎ ƻŦ ǘŜŀŎƘƛƴƎ όwơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлмфōύΦ 

Latvia's higher education sector is currently modernising 300 STEM programs, including ICT 

programs. About EUR 70 000 will be spent on using ICTs to facilitate learning (OECD, 2021). 

In addition, the infrastructure used in ICT study programs will also be modernised (in four 

vocational programs, 13 bachelor-level programs, 13 master-level programs, and seven 

doctoral programs) (OECD, 2021). The government also plans to decrease fragmentation 

among study programs, and 14 HEIs are implementing projects funded by the European 

Social Fund to develop 5 ICT study programs, including programs in languages other than 

Latvian (OECD, 2021). 

According to the results of an online questionnaire conducted in the Research of the project 

ά[ƛŦŜ ǿƛǘƘ /h±L5-19έΣ ŀŎŀŘŜƳƛŎ ǎǘŀŦŦ ƻŦ [ŀǘǾƛŀƴ I9Lǎ ƛŘŜƴǘƛŦƛŜŘ ŦƻǳǊ ŘƛŦŦŜǊŜƴǘ ƭŜǾŜƭǎ ŦƻǊ ǘƘŜ 

ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ŎƘŀƴƎŜǎ ǘƻ ƛƳǇǊƻǾŜ ŘƛǎǘŀƴŎŜ ƭŜŀǊƴƛƴƎ ƛƴ [ŀǘǾƛŀ ό±ƛƴŘŀőŀ Ŝǘ ŀƭΦΣ нлнмύΥ 

1. on the individual level: to change thinking and attitudes, especially in regard to 
openness to cooperation, development, responsibility, and self-reflection of different 
skills (digital, time-management, self-organisation, communication, mutual trust, etc.); 

https://www.pkc.gov.lv/lv/aktualit%C4%81tes/digitala-latvija-arkartejas-situacijas-laika-izaicinajumi-un-iespejas


 

 

2. at the educational institution level: to develop organisation strategy and operational 
plans, identify the digital tools to be used, provide security and support measures, 
develop precise criteria for the acquisition of the content, ensure the communication 
and cooperation involved, etc.; 

3. at the local government level: to provide support for the development and 
implementation of developed strategy, operational plans, and documentation of the 
educational institutions, to develop high-skilled IT, social, and psychological support 
plans and coordinate the implementation, to provide the professional competence 
development according to the needs, etc.; 

4. at State level: to provide a unique platform for digital and interactive learning 
resources for open access, determination of responsibilities and obligations, clearly 
ƛƴŘƛŎŀǘŜŘ ƎǳƛŘŜƭƛƴŜǎΣ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŦƻǊ ŜǾŀƭǳŀǘƛƴƎ ǎǘǳŘŜƴǘΩǎ 
ƭŜŀǊƴƛƴƎ ǇŜǊŦƻǊƳŀƴŎŜΣ ǊŜǾƛǎƛƻƴ ƻŦ ŜŘǳŎŀǘƻǊΩǎ ǿƻǊƪƭƻŀŘΣ ǇǊƻǾƛǎƛƻƴ ƻŦ ǾŀǊƛƻǳǎ ǘȅǇŜǎ ƻŦ 
financial, social and psychological support, and coordination, etc. 

 

Significant investments from EU Structural funds 2021-2027 are planned in higher education 

for wider integration of digital solutions and technologies in the study process (Ministru 

kabinets, 2021a). Systematic support measures for the development of digital solutions, 

such as a wide range of e-services in education (single application platform for studies for 

Latvian and foreign applicants, development of educational diploma register and electronic 

diploma itself, the introduction of e-student card, etc.), are planned and will be implemented 

following the Guidelines for Digital Transformation for 2021-2027 (Ministru kabinets, 

2021b). Improving ICT education and e-skills is a core focus of the Guidelines for the 

Development of Information Society (OECD, 2021). Stronger administration of higher 

education will ensure improvements in the governance of HEIs during the period of 

guidelines. Most European HEIs move to a two-tier governance structure, where strategic 

and management tasks are separated - the senate deals with academic matters, and the 

council is responsible for long-term strategic decisions (Ministru kabinets, 2021a). The new 

governance model will strengthen the connection of educational institutions with society, 

listen to different opinions and implement the proposed solutions, assess the positive impact 

of the diversity of competencies, promote the institution's international recognition, and 

promote cooperation between educational institutions and the economy. The new 

governance model is planned to be implemented in Latvian HEIs by the end of 2022, but in 

HEIs, including HEIs of art and culture, by the end of 2023 (Ministru kabinets, 2021a). The 

transition to primarily electronic educational documents will ensure entirely digitalised 

processes in educational institutions, including application to an educational institution, 

digital accessibility of learning content (inter alia through language processing technology 

capabilities), automated learning processes and performance assessment of learners, and 

digital receipt of education certificate (Ministru kabinets, 2021a). 

Changes will also be brought by the possibility of obtaining professional qualifications 

without a degree, which is currently being actively directed by the Ministry of Education and 

Science, the Department of Vocational and Adult Education ([ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнм). This 



 

 

means acquiring only professional courses and obtaining an appropriate professional 

qualification without a degree. This possibility will be an essential milestone in higher 

education in Latvia; however, the demand for bachelor's study programs will not be lost. 

Each program has its segment ([ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнм). Bachelor's programs are more topical 

for young people who have not yet gained higher education, but vocational development 

programs are an opportunity to acquire additional occupations or receive retraining, thereby 

maintaining or promoting competitiveness in the labour market ([ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнм). 

People whose one of the most significant values is time and opportunity to organise their 

study process will prefer distance learning (Delfi, 2020). The potential existence of such a 

demand already makes Latvian HEIs think about changing the education format by 

developing and providing distance study programs and e-learning opportunities. Therefore, 

it will be necessary to work on changes in the study process not only by changing study 

format, but also changing study content, adapting this content to modern needs, as well as 

transforming this content into a format that is friendly to remote lectures, provides 

interactivity and requires constant student attention (Delfi, 2020). At present, the Ministry 

of Education and Science also acknowledges the possibility that part of the study courses 

could take place remotely even after the pandemic. About 15-20% of the curriculum could 

be implemented remotely, particularly part C courses, which are free electives, and students 

could select them at their convenience (Ruskule, 2020). This could open more opportunities 

for students, for example, to choose courses from another faculty, facilitating the movement 

from faculty to faculty, and master the course at a time and place convenient for him/her 

(Ruskule, 2020). 

The development of the Latvian national quality assurance system was one of the first higher 

education reforms in independent Latvia, taking place at the end of the 1980s and the 

ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ мффлǎ όYŀȌƻƪŀ Ŝǘ ŀƭΦΣ нлмуύΦ ¢ƘŜ ǊŜŦƻǊƳ ŀƛƳŜŘ ǘƻ ƻōǘŀƛƴ ƛƴǘŜǊƴŀǘƛƻƴŀƭ 

ǊŜŎƻƎƴƛǘƛƻƴ ŦƻǊ ǘƘŜ [ŀǘǾƛŀƴ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳ όYŀȌƻƪŀ Ŝǘ ŀƭΦ, 2018). During the last 30 

years, the higher education system and the quality assurance system in Latvia have 

undergone massive transformations and developments in focus and the assessment object, 

ŦƻǊ ŜȄŀƳǇƭŜΣ ǎǘǳŘȅ ŘƛǊŜŎǘƛƻƴǎ όǎǘǳŘȅ ǇǊƻƎǊŀƳ ƎǊƻǳǇǎύ όYŀȌƻka et al., 2018). Currently, the 

quality assurance model in Latvia includes three stagesτ initial assessment (licensing) of all 

new study programs, cyclical accreditation of study directions (every two or six years), and 

accreditation of all HEIs for an indefinite term. The system relies heavily on the licensing 

ǇǊƻŎŜŘǳǊŜ ŀƴŘ ǘƘŜ ŎȅŎƭƛŎŀƭ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ƻŦ ǎǘǳŘȅ ŘƛǊŜŎǘƛƻƴǎ όYŀȌƻƪŀ Ŝǘ ŀƭΦΣ нлмуύΦ {ǘǳŘȅ 

directions can be accredited for two terms ς 6 years (favourable decision) and two years 

(conditional decision, if substantial deficiency is detected but may be eliminated within the 

scope of the period of accreditation of the study direction) (Quality Agency for Higher 

Education, 2019). In case of an unfavourable decision, study direction is not accredited 

(Quality Agency for Higher Education, 2019). The accreditation of HEIs currently performs the 

gate-keeping function to ensure that only trusted HEIs are allowed to operate. Accreditation 

of HEIs is performed only for the newly established institutions or in extraordinary cases 

όYŀȌƻƪŀ Ŝǘ ŀƭΦΣ нлмуύΦ 



 

 

 

In 2014, it was decided that the AIC is the most relevant organisation for higher education 

quality assurance. After AIC selection and revision of existing regulations for accreditation, 

AIC established a substructure called AIKA (Quality Agency for Higher Education) to carry out 

the function of quality assurance in higher education (Quality Agency for Higher Education, 

2019). AIKA has the competence to organise the accreditation of HEIs, colleges, study 

directions, licensing of study programs, and the implementation of other tasks related to the 

quality assurance of higher education (Quality Agency for Higher Education, 2019). Since July 

2018, AIKA has been a full member of the European Association for Quality Assurance in 

Higher Education (ENQA). The decision of ENQA to grant AIKA full membership for the next 

five years assures that assessments of higher education organised by AIKA can be trusted both 

ς locally and internationally (Quality Agency for Higher Education, 2019). In addition, to 

improve the quality assurance of Latvian education, in 2018, the AIKA also joined the 

European Quality Assurance Register for Higher Education for five years (OECD, 2021). As a 

result, the adopted decisions confirm that both Latvian and foreign HEIs, students, and other 

stakeholders can trust the quality assessments of higher education organised by AIKA, as well 

as that it is perceived as a reliable partner in the European higher education area (Quality 

Agency for Higher Education, 2019). 

Currently, the only cyclical evaluation procedure is the accreditation of study directions, 

which does not provide a complete overview of the HEI (Baumanis, 2020; Ministru kabinets, 

2021a). Accreditation of HEIs is an assessment of the quality of the institution's work 

organisation and resources, as a result of which the institution is recognised by the state and 

can issue state diplomas. An effective quality assurance system must be comprehensive, and 

its procedures must be consistent and streamlined (Ministru kabinets, 2021a). To change the 

system from quality control to quality improvement and to be able to introduce changes in it, 

it is necessary to review the quality assurance and evaluation system of Latvian higher 

education (Ministru kabinets, 2021a). 

It is planned to introduce cyclical institutional accreditation of HEIs, thus continuing the 

reforms started in the previous period in improving the quality assessment process of higher 

education to strengthen the quality and competitiveness of HEIs (Ministru kabinets, 2021a). 

The accreditation cycle of study fields in 2020-2024 is important in this process because, for 

the first time, a systematic evaluation of all higher education study fields will take place under 

the Standards and Guidelines for Quality Assurance in the European Higher Education Area 

(ESG), at the same time preparing for a gradual transition to the introduction of a cyclical 

institutional accreditation system (Ministru kabinets, 2021a). Several HEIs, especially those in 

the social sciences, also experienced a wave of accreditation during the pandemic 

ό[ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ ! ǎŜƳƛ-remote accreditation process, in which foreign experts 

participated digitally, was a novelty introduced due to the Covid-19 pandemic that is likely to 

become a permanent practice even after a pandemic, as it saves significant time and money 

ǊŜǎƻǳǊŎŜǎ ό[ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ 



 

 

 

In 2020, in cooperation with AIC within the EU Structural Reform Support Program, the 

Ministry of Education and Science started developing a concept for improving the higher 

education quality assurance system. This process envisages the preparation and submission 

of proposals regarding the implementation of cyclical institutional accreditation of HEIs and 

proposals for the regulatory framework (Ministru kabinets, 2021a). Its implementation as the 

primary quality assurance procedure is planned to be introduced from 2025 onwards. Its 

introduction will reduce duplication of existing quality assurance procedures, administrative 

burdens, and the costs of evaluation procedures (Ministru kabinets, 2021a). 

Despite planned changes, Latvia still has an extended, expensive, and bureaucratically 

complex accreditation and licensing system of study programs, which is a big challenge for 

many educational institutions, and the preparation for this process should be started very 

timely (Baumanis, 2020; [ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ ¢ƘŜ ǘƻǘŀƭ Ŏƻǎǘ ƻŦ ǎǳŎƘ ŀƴ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ǎȅǎǘŜƳ 

is approximately 8 to 10 million euros, and these costs are covered from the funds that should 

be invested in the development of HEIs, promoting the quality and competitiveness of their 

activities (Baumanis, 2020). In comparison, the planned institutional accreditation of HEIs 

would cost approximately 2 to 3 million euros (Baumanis, 2020). Therefore, abandoning the 

current costly, cumbersome, and overly bureaucratic accreditation system and replacing it 

with a more modern one would allow investing more than 5 million euros in the development 

of higher education (Baumanis, 2020). 

Despite the changes that are regularly made in the accreditation of study directions and 

programs in Latvia, remote studies will also contribute to the quality of higher education by 

encouraging HEIs to rethink and improve the content of study programs ό±ŀǎƛưŜǾǎƪŀΣ нлнлύΦ LŦ 

there are different online courses at a click-away that offer to acquire one or the other skills, 

HEIs must come with a high-quality offer so that the prospective student is ready to make a 

long-ǘŜǊƳ ŎƻƳƳƛǘƳŜƴǘ ό±ŀǎƛưŜǾǎƪŀΣ нлнлύΦ 

Regarding needed skills and competencies required for remote teaching, in the Research of 

ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-19έΣ ŀŎŀŘŜƳƛŎ ǎǘŀŦŦ Ǉƻƛƴǘ ƻǳǘ ǘƘŀǘ ǘƘŜȅ ǎǘƛƭƭ ƭŀŎƪ ǎǇŜŎƛŦƛŎ ƘƛƎƘ-

level technical skills in design development, video editing, which affects both the content 

and visual quality of study materials, therefore encourages HEIs to form interdisciplinary 

teams for the development of multimedia study materials with academic staff. Such teams 

could include content specialists, experts of university pedagogy, experts of combined study 

pedagogical design, and technical specialists of digital study content development. 

 

According to (Ministru kabinets, 2021b), it is planned to develop the following digital skills 

for academic staff of HEIs in Latvia: 

 to improve the pedagogical-digital competence, digital knowledge, and skills for the 
excellence of HEIs academic staff, by preparing also the core of Latvian digitalisation 
educators in world-class content, pedagogies, and teaching technologies. 



 

 

 to develop high-level digital skills as cross-cutting skills within vocational education and 
higher education content, including cybersecurity, big data, digital technology in the 
sector, public administration services, etc. 

 to promote the closer cooperation of higher and vocational education institutions with 
employers and industry associations to prepare qualified ICT specialists following the 
requirements of the national economy, including the development of shorter 
pathways to professional qualifications and their development, e.g., by implementing 
a modular approach. 

 

According to (Ministru kabinets, 2021b), changes needed in the digital transformation of 

education are following: 

 fully digitised administrative processes (including higher education), including 
application to an educational institution, digital availability of study content (using also 
the possibilities of natural language processing technology), automated learning 
process and assessment of students' performance, as well as receipt of digital 
educational certificates; 

 provision of the possibility to implement distance studies and Internet connection of 
appropriate quality to educational institutions, as well as sufficient availability of 
technologies for the students to ensure the learning process; 

 introduction of data-based management of the education sector, including the 
provision of the educational process and quality monitoring and analysis, early warning 
processes, measurement of progress performance, forecasting of further education 
and career development opportunities; 

 creation of simulated learning (education) environment primarily in those sectors 
where simulations reduce professional risks, including health, medicine, law, security, 
and home affairs; 

 introduction of an artificial intelligence solution to support the acquisition and 
assessment of skills, for example, in the form of independent work or distance learning. 

 

In the Research of the Student Union, good practices and recommendations regarding 

teaching methods for remote studies were summarised. The methods used in the study 

process must be diversified and combined; for example, online lectures should be 

supplemented with interactive tools for the submission of online questionnaires (e.g., 

Menti.com, Sli.do, etc.), online tests with game elements should be used to test and 

strengthen knowledge (for example, by using Kahoot.it). Students should be provided with 

theoretical materials explaining the terms and methods, which can be read before the 

lecture, as well as students are invited to prepare and present their homework digitally 

similarly like in front of the audience, finally receiving feedback from both the academic staff 

ŀƴŘ ŎƭŀǎǎƳŀǘŜǎ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлΤ wŢȊŜƪƴŜǎ ¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦ 

2020). By diversifying learning methods and types of examinations, educators should try to 

individualise and adapt study tasks, eliminating opportunities and the need for students to 

ǎŜŜƪ ǳƴŀǳǘƘƻǊƛǎŜŘ ƘŜƭǇΣ ŜƴǎǳǊƛƴƎ ŀŎŀŘŜƳƛŎ ƛƴǘŜƎǊƛǘȅ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ Lƴ 



 

 

addition, it is desirable to use materials that are available from a device of different types 

and ages (computer, telephone, tablet) so that the information is available to the student 

regardless of his/her material and technical possibilities. The study process and the course 

content must be as adaptable as possible to the needs of all students so that they can also 

Ŧǳƭƭȅ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ ǎǘǳŘȅ ǇǊƻŎŜǎǎ ǊŜƳƻǘŜƭȅ ό[ŀǘǾƛƧŀǎ ǎǘǳŘŜƴǘǳ ŀǇǾƛŜƴơōŀΣ нлнлύΦ 

Based on the wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-мфέ, when preparing digital learning 

materials, it is necessary to provide various types of tasks/activities in the learning process, 

such as reading, documenting, researching multimedia materials, giving consultations, 

audio/video lectures, taking notes in digital tools, online discussions, working with 

ǎƛƳǳƭŀǘƛƻƴǎ ƻǊ ŀǇǇƭƛŎŀǘƛƻƴǎΣ ŎƻƳǇƭŜǘƛƴƎ ǘŀǎƪǎ ŀƴŘ ǘŜǎǘǎΣ ŜǘŎΦ ǘƻ ōŜǘǘŜǊ ǊŜǘŀƛƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 

attentioƴ ό^ǳōƪƛƴŀ Ŝǘ ŀƭΦΣ нлнлύΦ 

!ŎŎƻǊŘƛƴƎ ǘƻ ό2ŜƛǊŀƴŜ Ŝǘ ŀƭΦΣ нлнмΤ 5ȊŜƴơǘŜ Ŝǘ ŀƭΦΣ нлнмύΣ ǘƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ǎǘǳŘŜƴǘǎ ǇǊŜŦŜǊ ƻƴƭƛƴŜ 

lectures given on Zoom or another platform for video conferencing, where a professor writes 

and explains the theoretical material step by step and solves practical exercises, but does 

not show the pre-written in advance solutions or recorded video lectures, in which materials 

and practical exercises are written step by step with oral explanations. At the same time, a 

considerable number of students prefer a combined learning approach that incorporates 

online classes with independent tasks ό2ŜƛǊŀƴŜ Ŝǘ ŀƭΦΣ нлнмύΦ hƴƭƛƴŜ ŎƭŀǎǎŜǎΣ ǎŜƭŦ-assessment 

tests in e-studies, submission of independent tasks, and interactive tools are regarded as the 

Ƴƻǎǘ ŜŦŦƛŎƛŜƴǘ ǘƻƻƭǎ ƛƴ ǊŜƳƻǘŜ ƭŜŀǊƴƛƴƎ ό2ŜƛǊŀƴŜ Ŝǘ ŀƭΦΣ нлнмύΦ {ƛƴŎŜ ŎƻƻǇŜǊŀǘƛƻƴ ǿƛǘƘ ŀ 

teacher facilitates course mastering, most students prefer to discuss homework during 

online classes rather than submit it in e-ǎǘǳŘƛŜǎ ό2ŜƛǊŀƴŜ Ŝǘ ŀƭΦΣ нлнмύΦ wŀƴƎŜ ƻŦ ōŜƴŜŦƛǘǎ ƻŦ 

distance learning can be identified from the perspective of students, such as the easy use of 

technologies, a variety of digital tools available and simultaneous use of varied sources of 

information, self-paced learning, and a decrease in stress levels leading to increased psycho-

ŜƳƻǘƛƻƴŀƭ ŎƻƳŦƻǊǘ ό2ŜƛǊŀƴŜ Ŝǘ ŀƭΦΣ нлнмύΦ 

At the same time, knowledge assessment poses problems because automated knowledge 

testing capabilities are more relevant to STEM sciences. It is desirable to organise the 

ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎ ƛƴ ǎǇŜŎƛŦƛŎ ƳƻŘǳƭŜǎΣ ƴƻǘ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǇǊƛƴŎƛǇƭŜ ƻŦ ƭŜŎǘǳǊŜǎ όwŢȊŜƪƴŜǎ 

¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢmija et al. 2020). Adherence to academic integrity can be a significant 

problem, so academic staff need to seriously redesign ways to ensure that knowledge has 

ōŜŜƴ ŀŎǉǳƛǊŜŘ όwŢȊŜƪƴŜǎ ¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦ нлнлύΦ 

Today, during the Covid-19 pandemic, people can adapt to new circumstances in a shorter 

period, solve problem situations and find new forms of education that society would not 

have imagined before (Ruskule, 2020). With the advent of the pandemic, society has become 

more mobile and able to do more, so this should also be maintained further (Ruskule, 2020). 

Students' motivation and involvement are essential, especially when lectures are organised 

remotely; the interesting and visually well-adapted content to the digital studies is significant 

(Diaz Redondo, 2020). The adaptation of teaching methodology by introducing novel 

teaching methods is also essential (Diaz Redondo, 2020). 



 

 

 

New teaching methods and the use of advanced practices, e.g., micro-learning, practice-

oriented teaching, and gamified learning, are important (Diaz Redondo, 2020). Knowledge, 

tools, and materials are available to significantly improve the learning experience and 

engagement and enhance the distance learning experience (PwC Latvija, 2020; Zdanovskis, 

2021). Video-based and interactive digital teaching tutorials (e.g., interactive presentations 

with multiple-choice-based video simulations) can be a good platform for practical hands-on 

procedures under supervision (Kratovska, 2021). In distance learning, the time spent on 

various activities of the course (i.e., the involvement in activities) is more important than the 

ability to absorb the course content quickly, so pedagogical strategies should be chosen that 

motivate to dedicate more time on course content and materials, even though more 

relatively easy tasks are given to the students who already have mastered the content 

ό^ǳōƪƛƴŀ Ŝǘ ŀƭΦΣ нлнлύΦ 

Analysis of the current situation in Latvia shows that distance education and e-learning 

studies in HEIs will not disappear. HEIs have concluded that there are study programs in 

which the form of remote learning can become a basic form or an essential element of 

ǎǘǳŘƛŜǎ ό5ŀǳƎŀǾǇƛƭǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ LȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнмŀΤ ±ƛƭƪǎ ϧ 

Kipane, 2021). In addition, such study approach will continue to be developed even after the 

end of the Covid-19 pandemic, combining remote studies with face-to-face classes, and 

allowing students to choose the most convenient way of acquiring knowledge (Delfi, 2020; 

Latvijas Lauksaimniecơōŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŎΤ wơƎŀǎ ¢ŜƘƴƛǎƪņ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ 

[ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ ²Ŝ Ŏŀƴƴƻǘ ŦƻǊƎŜǘ ǘƘŀǘ ǇŜƻǇƭŜ ŀǊŜ ǎƻŎƛŀƭ ōŜƛƴƎǎΣ ŀƴŘ ǘƘŜ ŘŜǎƛǊŜ ǘƻ ƳŜŜǘ 

and communicate in person is significant to reduce psycho-emotional problems, so the 

hybrid format of the study process (distance studies combined with face-to-face lectures) 

ŎƻǳƭŘ ōŜ ŀ ǎƻƭǳǘƛƻƴ ό[ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ ¢ƘŜƻǊŜǘƛŎŀƭ ƭŜŎǘǳǊŜǎ Ŏŀƴ ōŜ ƭƛǎǘŜƴŜŘ ƛƴ ŀ ǊŜƳƻǘŜ 

format, but seminars, practical classes, creative workshops, and others ς ƛƴ ǇŜǊǎƻƴ όwŢȊŜƪnes 

¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦ нлнлΤ [ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ !ƭǎƻΣ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ƴǳƳōŜǊ ƻŦ 

academic staff, who used technologies before the Covid-19 pandemic, consider that those 

new teaching solutions created during the emergency should be maintained even when the 

epidemiological situation in the country will stabilise (Jansone-Ratinika et al., 2020; 

[ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ LŦ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ƴŜŎŜǎǎŀǊȅ ǘŜŎƘƴƻƭƻƎƛŜǎ ŀƴŘ ŀǇǇǊƻǇǊƛŀǘŜ 

e-learning materials, then specific study topics or even entire study courses can be mastered 

through distance learning combined with in-ǇŜǊǎƻƴ ŎƭŀǎǎŜǎ όwŢȊŜƪƴŜǎ ¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ 

et al. 2020). It is recommended to organise the study process in study modules when specific 

topics should be acquired, and the following lectures start only after mastering the previous 

ǎǘǳŘȅ ƳƻŘǳƭŜ όwŢȊŜƪƴŜǎ ¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦ нлнлύΦ !ǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜΣ ƛǘ ǎƘƻǳƭŘ ŀƭǎƻ 

be taken into account that there are several technical and creative study programs, which 

cannot be implemented without face-to-face classes (wŢȊŜƪƴŜǎ ¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦ 

нлнлΤ [ŜƴǘƧǳǑŜƴƪƻǾŀΣ нлнмύΦ aƻǊŜƻǾŜǊΣ ŀƴ ŜǎǎŜƴǘƛŀƭ ŀǎǇŜŎǘ ƻŦ ŘƛǎǘŀƴŎŜ ƭŜŀǊƴƛƴƎ ƛǎ ƪƴƻǿƭŜŘƎŜ 

assessment to ensure that students have acquired specific competencies and the goals of 

the study process have been achieved. It is recommended that knowledge assessment is 



 

 

planned until automated solutions are developed at a level that allows for objective 

ŜǾŀƭǳŀǘƛƻƴ ƻŦ ŘƛŦŦŜǊŜƴǘ ǘȅǇŜǎ ƻŦ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŜƴǎǳǊŜǎ ŀŎŀŘŜƳƛŎ ƛƴǘŜƎǊƛǘȅ όwŢȊŜƪƴŜǎ 

¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀ Ŝǘ ŀƭΦ нлнлύΦ 

To promote the provision of high-quality education in terms of the development of distance 

education, it would be desirable to address the following challenges in perspective (Ministru 

kabinets 2021b; Vilks & Kipane, 2021): 

 an assessment of the positive elements (achievements) and shortcomings of the 
study programs and study courses implemented during the pandemic in hybrid 
and remote format, inter alia by conducting electronic surveys in the digital 
environment; 

 an identification of the potential for the future use of digital technologies, taking 
into account the rapid development of appropriate tools and equipment and their 
compatibility with high-quality legal education resources; 

 an education and training of academic staff, promoting the acquisition of stable 
and high-quality digital skills and competencies; 

 a provision of classes for students in the development of digital skills and 
competencies, taking into account the technological and informative resources 
and opportunities of university and faculty; 

 more extensive use of informative and educational resources of foreign 
educational institutions (lectures, presentations, research materials, etc.); 

 research using digital technologies to promote high-quality legal education; 
 ŀŘŘǊŜǎǎƛƴƎ ǎǘǳŘŜƴǘǎΩ ǊŀǘƛƴƎǎ ŀƴŘ ŀssessments, opinions, and participation in 

various projects. 
 

HEIs are aware that remote learning is not cheaper than traditional studies and preparation 

requires much more staff's work - the material presented on the computer screen requires 

different structuring and specific content processing, as well as academic staff needs 

continuous digital literacy and knowledge on new teaching methods (Daugavpils 

ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀύΦ IƻǿŜǾŜǊΣ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŘƛǎǘŀƴŎŜ ŜŘǳŎŀǘƛƻƴ ǇƻǎǎƛōƛƭƛǘƛŜǎ ƛƴ I9Lǎ 

will enable them to become even more accessible to students who work and try to combine 

studies with work and also to those who do not live in Latvia but want to acquire education 

here (Delfi, 2020; tņǊǊŜǎƻǊǳ ƪƻƻǊŘƛƴņŎƛƧŀǎ ŎŜƴǘǊǎΣ нлнлύΦ 

To summarise all the previously mentioned information, it must be concluded that although 

the Covid-19 pandemic caused problems in many sectors in Latvia, including education, in 

general, Latvian HEIs were able successfully to switch to fully remote studies in a very short 

period after the notification of the emergency. Furthermore, HEIs provided advanced 

technological solutions for the provision of remote studies, offered training to academic staff 

on using newly introduced tools and teaching online in general, and deepened their 

knowledge on existing e-learning platforms, e.g., Moodle. Communication between all 

involved parties in the educational process also was more active to provide information 

regarding changes in the study process in each HEI. 

https://www.pkc.gov.lv/lv/aktualit%C4%81tes/digitala-latvija-arkartejas-situacijas-laika-izaicinajumi-un-iespejas


 

 

 

Due to these changes, both students and academic staff acquired skills in using new tools 

(e.g., Zoom or MS Teams) and more actively used existing technologies and e-learning 

solutions, especially Moodle. Despite advantages and benefits, both sides (students and 

academic staff) encountered the same problems, e.g., technical ones with the internet and 

lack of modern devices that can run the tools used or there was a lack of devices for all family 

members due to remote studies and work as well as a quiet place for carrying out these 

activities. The important challenge was the adaptation of course materials and activities to 

remote studies, causing an overload of academic staff and affecting the quality of study 

courses. The question of academic integrity became increasingly relevant in remote studies. 

Students also felt a lack of time and were often unable to finish assigned tasks, final theses, 

or complete internships. Emotional, social, and psychological problems were present during 

the Covid-19 pandemic among both academic staff and students. Students lost motivation 

to study and even terminated their studies. 

Despite the problems faced during the remote studies, most HEIs recognise this study format 

as a perspective one allowing to improve recognition of Latvian HEIs also internationally. 

Several HEIs already work on introducing distance studies or improving the quality of existing 

digital study programs and their content with the help of modern e-learning tools, video 

recording technologies, and appropriately trained academic and technical staff. However, 

still, a lot of effort should be put into providing practical skills and implementing laboratory 

works. Therefore, there will be study programs and/or courses that will require face-to-face 

lectures to master practical skills, e.g., medicine, chemistry, etc. Also, the introduction of 

novel teaching methods and advanced practices, particularly for distance studies, should be 

ensured since distance education and e-learning in HEIs will remain one of the study forms 

either fully or in a hybrid format (i.e., in combination with face-to-face lectures). Besides the 

willingness of HEIs to move towards digitalisation of the learning process, lots of work should 

also be done from the side of the government and ministries in Latvia to develop appropriate 

legislation and introduce accreditation processes for the provision of qualitative digital study 

programs. 

  



 

 

4. TECHNOLOGICAL ASPECTS  

 

The digitalisation of higher education is one of the priority tasks of Latvia for 2021-2027, 

which is anchored in several policy planning documents like Guidelines for the Development 

of Education 2021 - 2027 (Ministru kabinets, 2021a), National Development Plan 2021 - 2027 

(Saiema, 2020), Guidelines for Digital Transformation 2021 - 2027 (Ministru kabinets, 2021b) 

and National Industrial Policy Guidelines 2021-2027 (Ministru kabinets, 2021c). According to 

(PwC Latvija, 2020), the digitalisation goals set in the mentioned planning documents 

envisage that Latvian HEIs, among others, should actively use digital solutions both in studies 

(digital study platforms and the integration of technologies into the study content), research 

and streamlining of internal processes and improve the skills of both academic staff and 

researchers in the use of digital technologies. Furthermore, the same research emphasises 

that Latvian HEIs have the necessary technical equipment like screens, cameras, sound 

equipment for remote lectures, and Wi-fi networks to satisfy the basic needs for technological 

support of digitalisation. 

Latvia maintains a state education information system, which purpose is to enter, create, 

obtain, store and process data that are necessary to ensure the implementation of the 

functions of the state, municipal and educational institutions in the field of education 

όaƛƴƛǎǘǊǳ ƪŀōƛƴŜǘǎΣ нлмфΤ LȊƎƭơǘơōŀǎ ǳƴ ȊƛƴņǘƴŜǎ ƳƛƴƛǎǘǊƛƧŀΣ нлнлύΦ Lǘ ƛƴŎƭǳŘŜǎ ǘƘŜ wŜƎƛǎǘŜǊ ƻŦ 

Educational Institutions, the Register of Institutions specified in the Education Law, the 

Register of Child Supervision Service Providers, the Register of Teachers, the Register of 

Educational Programs, the National Unified Database of Children of Compulsory School Age, 

the Register of Psychologists, the Register of Students and Graduates, the Register of 

Educational Documents Issued Abroad and the Register of Academic Staff (Ministru kabinets, 

2019). The state education information system is available at the link: 

https://www.viis.gov.lv/. The content stored in the system and issues of content updating, 

archiving, anonymisation, deletion, and aspects of system maintenance are stipulated in the 

Cabinet of Ministers Regulation No. 276 (Ministru kabinets, 2019). It is known that Latvian 

HEIs are currently implementing the integration of their internal systems with the state 

education information system (PwC Latvija, 2020).  

According to the Research of the Current Report, almost 87% (n=13) of Latvian HEIs have 

indicated that they have a unified internal information system, and only around 13% (n=2) of 

institutions do not have it. Many Latvian HEIs offer students and staff access to the unified 

internal information portal/system that can offer many services like a career section, personal 

profiles of employees and students, study data, a database of internal regulations, and many 

others, for example, luis.lu.lv (the University of Latvia), ortus.rtu.lv (Riga Technical University), 

ƳȅΦǊǎǳΦƭǾ όwơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅύΣ ōŀƛǎΦōŀΦƭǾ ό.! {ŎƘƻƻƭ ƻŦ .ǳǎƛƴŜǎǎ ŀƴŘ CƛƴŀƴŎŜύΣ 

my.riseba.lv (RISEBA University of Applied Sciences), and batis.turiba.lv (Turiba University). At 

the same time, many HEIs, among them Liepaja University, Daugavpils University, Rezekne 

Academy of Technologies, Riga Graduate School of Law, Stockholm School of Economics in 

https://www.viis.gov.lv/


 

 

wƛƎŀΣ ±ƛŘȊŜƳŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ !ǇǇƭƛŜŘ {ŎƛŜƴŎŜǎΣ WņȊŜǇǎ ±ơǘƻƭǎ [ŀǘǾƛŀƴ !ŎŀŘŜƳȅ ƻŦ aǳǎƛŎΣ !Ǌǘ 

Academy of Latvia, Ventspils University of Applied Sciences, Latvia University of Life Sciences 

and Technologies, and Latvian Academy of Culture use the so-called Latvian Higher Education 

Institutions Information System (abbreviated LAIS), which includes part of the functionality of 

the Information System of the University of Latvia (abbreviated LUIS) adapted to the needs of 

a particular HEI (LAIS, n.d.).  

There is evidence that the majority (if not all) of the HEIs in Latvia use an e-learning 

environment. According to the Research of the Current Report, all 15 Latvian HEIs that 

participated in the survey indicated that they use an e-learning environment. Different 

sources of information provide evidence that Moodle is a common choice. This information 

is publicly provided on the websites of Latvian HEIs όǎŜŜΣ ŦƻǊ ŜȄŀƳǇƭŜΣ .ŀƭǘƛƧŀǎ {ǘŀǊǇǘŀǳǘƛǎƪņ 

!ƪŀŘŢƳƛƧŀΣ ƴΦŘΦΤ wơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ ƴΦŘΦΤ .ƛȊƴŜǎŀ ŀǳƎǎǘǎƪƻƭŀ Ϧ¢ǳǊơōŀϦΣ нлнлΤ 

9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнмΣ нлнлōΤ .ŀƴƪǳ ŀǳƎǎǘǎƪƻƭŀΣ нлнмŀΣ нлнмōΣ нлнлŀΣ 

2020b; Vidzemes augstskola, 2020; DaugavǇƛƭǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ LƴŦƻǊƳņŎƛƧŀǎ ǎƛǎǘŢƳǳ 

ƳŜƴŜŘȌƳŜƴǘŀ ŀǳƎǎǘǎƪƻƭŀΣ нлнмΤ wơƎŀǎ !ŜǊƻƴŀǾƛƎņŎƛƧŀǎ ƛƴǎǘƛǘǹǘǎΣ ƴΦŘΦΤ ¢ǊŀƴǎǇƻǊǘ ŀƴŘ 

ǘŜƭŜŎƻƳƳǳƴƛŎŀǘƛƻƴ ƛƴǎǘƛǘǳǘŜΣ нлнлΤ WņȊŜǇŀ ±ơǘƻƭŀ [ŀǘǾƛƧŀǎ aǹȊƛƪŀǎ !ƪŀŘŢƳƛƧŀΣ нлнлΤ [ŀǘǾƛƧŀǎ 

WǹǊŀǎ !ƪŀŘŢƳƛƧŀΣ ƴΦŘΦΤ [ŀǘǾƛƧŀǎ YǊƛǎǘơƎņ !ƪŀŘŢƳƛƧŀΣ ƴΦŘΦΤ wŢȊŜƪƴŜǎ ¢ŜƘƴƻƭƻƒƛƧǳ ŀƪŀŘŢƳƛƧŀΣ 

n.d.). The wŜǎŜŀǊŎƘ ƻŦ ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ completed in 2019 revealed that all seven 

Latvian HEIs that participated in the survey used Moodle e-learning environment. According 

to the Research of the Current Report, 93% (n=14) of institutions replied that they use Moodle, 

while 7% (n=1) of Latvian HEIs indicated the use of Canvas. Summarising all of the available 

information sources, it can be concluded that at least 25 out of 27 Latvian HEIs use Moodle 

(14 out of 16 are public institutions, and 10 out of 11 are private institutions). It is known that 

Moodle (Modular Object-Oriented Dynamic Learning Environment) is free, open-source 

software (Moodle, n.d.).  

According to the Research of the Current Report, 80% (n=12) of Latvian HEIs indicated that the 

internal staff of the institution maintains the e-learning environment, and 20% (n=3) of 

Latvian HEIs pointed out that they use outsourcing services for this purpose. The same 

research also identified several ways of adding new technical capabilities to the e-learning 

environment: 60% (n=9) of institutions replied that there is a specific person or department 

that centrally collects and processes all requests from teachers, 40% (n=6) indicated that the 

teachers themselves add new features to their e-learning courses, 33% (n=5) pointed out that 

the maintainers of the environment offer new functionality and teaching staff has the 

opportunity to choose what to use in their e-learning courses, and 26% (n=4) of Latvian HEIs 

also indicated that academic staff has the opportunity to request new functionality from the 

maintainers. The research also revealed that 73% (n=11) of institutions consider the current 

functionality of the e-learning environment enough for satisfying the academic needs, 20% 

(n=3) that it is not enough, and the representative of one institution has indicated that he 

does not have relevant data.  

 



 

 

¢ƘŜ wŜǎŜŀǊŎƘ ƻŦ ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ found that the use of the e-learning environment 

was at least partially regulated in HEIs, setting either general minimum requirements for the 

content to be added to each e-learning course or strict requirements in those HEIs that 

implement distance learning. According to the Research of the Current Report, 66% (n=10) of 

Latvian HEIs replied that the use of the e-learning environment is regulated, and 20% (n=3) - 

that it is not.  

In 2019, the wŜǎŜŀǊŎƘ ƻŦ ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ revealed that the number of e-learning 

courses per year in the major Latvian public HEIs could be measured by several thousand (for 

example, 2000, 3000, 3500, or 8000) while in private institutions the number of e-learning 

courses was smaller and measured in several hundred, such as 250, 350, or 500, noting that 

they mainly counted e-learning courses that are specifically designed for distance learning. 

Since the mentioned research was carried out a year before the Covid-19 pandemic, it is safe 

to say that the number of e-courses has increased many times in the last two years. 

Furthermore, the same research disclosed that, basically, the academic staff offered e-

learning courses to students in the institution's e-learning environment (89%, n=59). 

However, there were also rare exceptions when e-learning courses were offered both in the 

institution's environment and other environments (10%, n=7) or only in other environments 

(3%,n=2). 

The technical staff representatives of all HEIs that participated in the wŜǎŜŀǊŎƘ ƻŦ Ϧ5ŀǘƻǊȊƛƴơōǳ 

centrs" Ltd. indicated that their teachers added labels, files and URLs to their e-learning 

courses, created quizzes and assignment activities, add videos, sent messages to e-learning 

course participants and entered assignment grades. Representatives of six out of the seven 

Latvian HEIs also indicated that teachers created forums, folders, and surveys. It was also 

found that the teachers from three institutions offered study content to each student in an 

adaptive way, and teachers from two institutions also focused on data analytics. Figure 3 

demonstrates the use of features of e-learning environments according to the answers given 

by the teachers in the same research. The teachers most often indicated the attachment of 

different types of files. However, adding labels, sending messages to course participants, 

URLs, grading, assignment activity, folders and quizzes were also often used. Offering study 

content to students in an adaptive way, data analytics and adding videos were the least used 

options. The use of forums was indicated by 38% (n=26) of teachers, and surveys were used 

by 41% (n=28) of respondents. 



 

 

 

Fig.3. Use of e-learning environment features (teachers' answers in the Research of 

ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ) 

 

The Research of the Current Report asked a similar question about the use of e-learning 

environment features. As a result, it was revealed that Latvian HEIs take advantage of almost 

all of the main features offered by the e-learning environment (Figure 4). This could be due 

to the Covid-19 pandemic, during which many institutions had to switch to distance learning 

and look for solutions to make the study process more interactive and engaging and keep 

students informed. At the same time, both the use of data analytics and adaptive presentation 

of the content still were not widely used. The research made by PwC Latvija (2020) provides 

a recommendation to Latvian HEIs to start making full use of learning analytics to ensure the 

personalisation of studies, the understanding of which is currently relatively low among 

academic staff. Latvian HEIs do not currently use digital technologies to create fully 

customised courses, and they need to develop personalisation possibilities on e-learning 

platforms so that academic staff can use them more widely, as well as introduce or develop 

business intelligence and adaptive learning tools, which are also the basis for personalised 

learning (PwC Latvija, 2020). 

Figure 4 demonstrates that video recordings are used quite intensively. The reason could be 

the Covid-19 pandemic that changed attitude towards the content needed to ensure an 

effective study process. Besides that, in the wŜǎŜŀǊŎƘ ƻŦ ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ completed 

in 2019, representatives of two HEIs indicated that in the coming years, the number of video 

recordings in e-learning courses might increase significantly, as appropriate actions for the 

preparation of video materials are being implemented in Latvian HEIs. For example, as 

ǊŜǇƻǊǘŜŘ ōȅ wơƎŀ {ǘǊŀŘƛƸǑ ¦ƴƛǾŜǊǎƛǘȅ ǎƛƴŎŜ aŀǊŎƘ мнΣ нлнлΣ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅ ŎǊŜŀǘŜŘ ƳƻǊŜ ǘƘŀƴ 



 

 

1000 video materials for students, including video recordings of simulations, lectures, medical 

ƳŀƴƛǇǳƭŀǘƛƻƴǎΣ ŀƴŘ ƻǘƘŜǊǎ όwơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀύΦ Furthermore, Riga Technical 

University is implementing an extensive digitalisation project of the study process, including 

the development of interactive teaching aids (Delfi, 2020). At the same time, the Latvia 

University of Life Sciences and Technologies emphasises that in 2020, the use of all activities 

and resources available in the e-learning environment increased, especially the use of such 

activities as "Assignment" (85% increase during the year), "Quiz" (90% increase during the 

year), and "AttendanŎŜϦ όннр҈ ƛƴŎǊŜŀǎŜ ǇŜǊ ȅŜŀǊύ ό[ŀǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ 

2020a). 

 

 

Fig.4. Use of e-learning environment features (technical staff answers in the Research of the 

Current Report) 

 

According to the Research of the Current Report, 93% (n=14) of the Latvian HEIs replied that 

e-courses are created mainly by teaching staff with the support from technical 

staff/maintainer of the e-learning environment, 60% (n=9) of institutions indicated that the 

academic staff develops e-courses and 20% (n=3) of institutions have also selected the option 

ά¢ƘŜǊŜ ƛǎ ŀ ǎŜǇŀǊŀǘŜ ǎǘŀŦŦ όŦƻǊ ŜȄŀƳǇƭŜΣ ƳŜǘƘƻŘƻƭƻƎƛǎǘǎύ ǘƘŀǘ ŎǊŜŀǘŜǎ ŀƴŘ ǎǳǇǇƭŜƳŜƴǘǎ Ŝ-

ƭŜŀǊƴƛƴƎ ŎƻǳǊǎŜǎ ŀǘ ǘƘŜ ǊŜǉǳŜǎǘ ƻŦ ǘƘŜ ŀŎŀŘŜƳƛŎ ǎǘŀŦŦέΦ tǊŜǾƛƻǳǎƭȅ ǘƘŜ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ƻŦ ǘƘŜ 

ƛƴǎǘƛǘǳǘƛƻƴǎΩ ǘŜŎƘƴƛŎŀƭ ǎǘŀŦŦ ǿƘƻ Ǉarticipated in ǘƘŜ wŜǎŜŀǊŎƘ ƻŦ ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ 

pointed out that the teachers mainly used software tools such as MS Word, MS PowerPoint 

and file converters in PDF format to create e-learning course content. In the same research, 

they mentioned the tools Panopto, iSpring, PhotoShop and Camtasia less often. On the other 

hand, the representatives of two Latvian HEIs considered that teachers could also use free 

tools available online but could not name specific tools. Moreover, the technical staff of all 

seven institutions that participated in the research indicated that the use of software tools is 

not regulated in Latvian HEIs. The teachers who participated in the same research mainly 

indicated the use of MS Word (75%, n=51), MS PowerPoint (76%, n=52), MS Excel (48%, n=33). 



 

 

Some teachers mentioned general MS Office products (6%, n=4). Tools that allow obtaining 

PDF files were used less often (24%, n=16). Many tools were mentioned only once or twice, 

including Prezi, Jupyter Notebook, Google Form, Visual Studio, GIMP, Inkscape, Movavi Video 

Suite, Camtasia Studio, Audacity, Panopto, Slido, AutoCAD, Nearpod, Mentimeter, Quizizz, 

PhotoShop, MS Visio, Socrative, Go Formative, Matlab, or study course-specific software. 

According to the Research of the projecǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-мфέ, most Latvian teachers currently 

develop their digital learning resources. A similar conclusion was made in the Research of 

ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ in which the technical staff of all seven Latvian HEIs participated in 

the research, and the majority of teachers indicated that the institution's academic staff 

primarily developed the content of e-learning courses at their discretion, based on their 

experience and the needs of the study course. The course content is developed either by the 

teacher or other institutional staff like methodologists (in total 99%, n=67 respondents from 

the academic staff). ¢ƘŜ wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-мфέ indicated that open 

educational resources are used relatively less often. According to the Research of the Current 

Report, in 66% (n=10) of teachers in the HEIs create e-courses by themselves, all institutions 

(n=15) indicated that the teacher could also develop e-courses with the support from 

technical staff/system's maintainer if needed, 13% (n=2) pointed out that the institution has 

a separate staff that creates and supplements e-learning courses at the request of the 

academic staff (for example, methodologists).  

According to the Research of the Current Report, all Latvian HEIs that participated in the 

research (n=15) indicated that students and academic staff use a combination of username 

and password to get access to the e-learning environment. In addition, two institutions have 

also pointed out that it is possible to use a mobile eSignature, and one institution - The 

Lightweight Directory Access Protocol.  

This report previously emphasised that the Moodle e-learning environment is used by the 

majority of Latvian HEIs. This environment includes the possibility to import and export 

learning content that is SCORM compatible and thus to use the developed digital learning 

content in other environments/systems. SCORM is one of the most common standards for 

creating online learning content that can be shared across systems. However, in the Research 

ƻŦ ά5ŀǘƻǊȊƛƴơōǳ ŎŜƴǘǊǎέ [ǘŘΦ, the representative of the technical staff of only one HEI indicated 

that the academic staff creates the learning content following the SCORM standard using the 

iSpring software tool. A representative of another institution mentioned that its institution 

had had such an experience, but it is a rare case. Representatives of the technical staff 

indicated several reasons explaining why SCORM based learning content is not used: the lack 

of knowledge, the lack of a strong IT side of the academic staff, complicated development of 

such content for the academic staff, and the institution itself does not need to use such 

content. One representative mentioned that to ensure the use of the SCORM standard, the 

HEI should provide teachers with additional training. As an additional reason, it was also 

mentioned that there is no cooperation between HEIs to exchange study courses, or there 

was no demand for the purchase of study courses at a particular HEI. In the same research, 



 

 

the majority of the teachers have answered that they are not aware that there is a SCORM 

standard for creating and sharing learning content in e-learning environments. Only 15% 

(n=10) of teachers had such knowledge, but only one had experience developing SCORM-

compliant content. ¢ƘŜ wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-мфέ indicated that it was 

possible to reveal the tendency that a large proportion of teachers in Latvian HEIs in parallel 

develop digital learning resources that are similar in terms of content and could be shared. 

The use of digital tools for the support of the study process has increased during the Covid-

19 pandemic. According to the research findings of Avanesova (2020), who surveyed 89 

Latvian students (Figure 5): 

 at least one-third of the ICT and non-ICT students did not use any digital tools in the 
study process before the emergency caused by the Covid-19 pandemic; 

 almost an equal number of students used interactive learning aids during lectures; 
 a third of non-ICT students and at least half of ICT students completed online group 

work with course members before and during the emergency; 
 during the emergency, the number of online lectures increased sharply in both groups 

(non-ICT and ICT students), and students were also provided with a larger volume of 
video recordings of lectures. 

 

In the same research of Avanesova (2020), it was revealed that the use of remote 

communication tools during the emergency in general increased, comparing how many 

different tools were used by each student on average (Figure 6): 

 ICT students used 3.2 different tools for communication before the emergency and 3.9 
during it. 

 Non-ICT students used tools 2.5 and 2.9, respectively. 
The use of MS Teams increased many times, especially among ICT students. There was also 

an increase in Zoom use, and the popularity of the Slack tool increased among non-ICT 

students during the emergency. 

 



 

 

 

Fig. 5. Using of digital support tools in the study process before and during the emergency 

caused by the Covid-19 pandemic (adopted from (Avanesova, 2020)) 



 

 

 

Fig. 6. Use of distance communication tools in the study process before and during the 

emergency caused by the Covid-19 pandemic (adopted from (Avanesova, 2020)) 

The websites of HEIs allowed getting more information about digital tools used by staff during 

the pandemic time: 

 ²ŜōŜȄ ό.ƛȊƴŜǎŀ ŀǳƎǎǘǎƪƻƭŀ Ϧ¢ǳǊơōŀϦΣ нлнлΤ [ŀǘǾƛƧŀǎ {ǇƻǊǘŀ tŜŘŀƎƻƒƛƧŀǎ !ƪŀŘŢƳƛƧŀΣ 
2020; Vidzemes augstskola, 2020); 

 ½ƻƻƳ ό.ŀƴƪǳ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŀΤ 5ŀǳƎŀǾǇƛƭǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ wơƎŀǎ {ǘǊŀŘƛƸŀ 
ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΤ {ǘƻŎƪƘƻƭm School of Economic, 2020a, 2020b; Banku augstskola, 
нлнмŀΣ нлнмōΣ нлнлōΤ [ŀǘǾƛƧŀǎ {ǇƻǊǘŀ tŜŘŀƎƻƒƛƧŀǎ !ƪŀŘŢƳƛƧŀΣ нлнлύΤ 

 a{ ¢ŜŀƳǎ ό±ƛŘȊŜƳŜǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнлΤ [ŀǘǾƛƧŀǎ {ǇƻǊǘŀ tŜŘŀƎƻƒƛƧŀǎ !ƪŀŘŢƳƛƧŀΣ нлнлΤ 
wŢȊŜƪƴŜǎ ǘŜƘƴƻƭƻƒƛƧǳ !ƪŀŘŢƳƛƧŀΣ нлнлΤ [ŀǘǾƛƧŀǎ ¦ƴƛǾŜǊǎƛǘņǘŜΣ нлнмōύΤ 

 MS Office 365 (Vidzemes augstskola, 2020; Banku augstskola, 2021a, 2021b, 2020b); 
 {ƪȅǇŜ ό{ǘƻŎƪƘƻƭƳ {ŎƘƻƻƭ ƻŦ 9ŎƻƴƻƳƛŎΣ нлнлŀΣ нлнлōΤ [ŀǘǾƛƧŀǎ {ǇƻǊǘŀ tŜŘŀƎƻƒƛƧŀǎ 
!ƪŀŘŢƳƛƧŀΣ нлнлΤ wŢȊŜƪƴŜǎ ǘŜƘƴƻƭƻƒƛƧǳ !ƪŀŘŢƳƛƧŀΣ нлнлύΤ 

 WhatsApp (Banku augstskƻƭŀΣ нлнлŀΤ [ŀǘǾƛƧŀǎ {ǇƻǊǘŀ tŜŘŀƎƻƒƛƧŀǎ !ƪŀŘŢƳƛƧŀΣ нлнлΤ 
wŢȊŜƪƴŜǎ ǘŜƘƴƻƭƻƒƛƧǳ !ƪŀŘŢƳƛƧŀΣ нлнлύΤ 

 Some specific tools like Google Meet (Stockholm School of Economic, 2020a, 2020b), 
wŜǎǇƻƴŘǳǎ aƻƴƛǘƻǊ όwơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀΣ нлнмύΣ wŜǎǇƻƴŘǳǎ [ƻŎƪ5own 
.ǊƻǿǎŜǊ όwơƎŀǎ {ǘǊŀŘƛƸŀ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнмŀύΣ .ƛƎ .ƭǳŜ .ǳǘǘƻƴ ό9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ 
ŀǳƎǎǘǎƪƻƭŀΣ нлнмΤ [ŀǘǾƛƧŀǎ [ŀǳƪǎŀƛƳƴƛŜŎơōŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀύΣ ±ƛƳŜƻ ό[ŀǘǾƛƧŀǎ {ǇƻǊǘŀ 



 

 

tŜŘŀƎƻƒƛƧŀǎ !ƪŀŘŢƳƛƧŀΣ нлнлύΣ 5ƛǎŎƻǊŘ ό[ŀǘǾƛƧŀǎ {ǇƻǊǘŀ tŜŘŀƎƻƒƛƧŀǎ !ƪŀŘŢƳƛƧŀΣ 2020), 
AnyDesk (Vidzemes augstskola, 2020). 

 

¢ƘŜ wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-мфέ has identified many technologies and digital 

tools used by academic staff of Latvian HEIs in a combined and distance study process. They 

are presented in Table 4. 

At the same time, the Latvian HEIs are also introducing new digital tools, laboratories and 

technological aids developed for a specific purpose of a particular institution: 

 In March of 2019, EKA University of Applied Sciences opened a digLAB laboratory for 
game development and testing in the study programme "Computer Game Design and 
Graphics" to support students' practical activities. The laboratory has two MAC and two 
Windows computers, seven Android and iOS smart devices, Oculus Rift equipment for 
virtuŀƭ ǊŜŀƭƛǘȅ ǇǊƻƧŜŎǘǎΣ ǿƛŘŜǎŎǊŜŜƴ ¢±Σ ŀƴŘ ŀƴ ŀǳŘƛƻ ǎȅǎǘŜƳ ό9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ 
augstskola, 2019). 

 At the end of 2020, the EKA University of Applied Sciences student council developed 
the DISCORD EKA platform to support communication among all university students 
ό9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŀύΦ 

 In June of 2021, Ventspils University of Applied Sciences opened a video studio to create 
distance learning video content and digitise study programs. It includes a whiteboard, 
two camcorders, one SLR, professional-grade microphones, LED lights, and blackout 
curtains (Ventspils Augstskola, 2021a, 2021b) 

 Ventspils University of Applied Sciences is developing a mobile application VeApp for 
lecture management, content management and communication, which will inform and 
remind students about various university events, including the lecture schedule. NFC 
and QR code technologies will provide an opportunity to record student lectures, 
classes, tests, and event attendance (Ventspils Augstskola, 2021c). 

 The Faculty of Electrical and Environmental Engineering of Riga Technical University 
created several digital stands for laboratory work which allow students remotely to 
make measurements on real equipment and analyse the obtained data. The digital 
laboratory stands are equipped with sensors, command executives, webcams, and the 
Internet, as weƭƭ ŀǎ ŎƻƳǇŀǊƛǎƻƴ ŀƴŘ ǾŜǊƛŦƛŎŀǘƛƻƴ ƻŦ ǊŜǎǳƭǘǎ ƛǎ ŀǳǘƻƳŀǘŜŘ όwơƎŀǎ ¢ŜƘƴƛǎƪņ 
ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлōύΦ 

  



 

 

Category Title 

Video conferencing, online lesson 

tools 

OWL, Zoom, MS Teams, Big Blue Button, Skype, Google Meeting, 

WebEx, BlueJeans, Miro, Nearpod, PlayPosit 

Video and audio content streaming 

tools 

YouTube, Panopto, MS Teams, Twitch, Podcast, Zoom 

Audience feedback tools Sli.do, Mentimeter 

Tools for interactive group work Miro, Google Jamboard, Mural, Padlet, OneNote 

Survey tools Survey Monkey, Google Forms 

Video and audio production and 

processing tools 

Panopto, Doodly, Loom, Actionrecorder, OBS Studio, H5P, 

Shotcut, CyberLinkPowerDirector, iMovie, Final Cut Pro, Squigl, 

Reaper, iRealPro, 

Screen recording and video 

processing tools 

Camtasia, ScreenCastOMatic, ScreenCastify, Adobe Creative Cloud 

Infographics and other material 

creation tools 

Adobe Spark, Infogram, Canva, DesignCup, Visme, Kartograph 

Multimedia resource storage Easel, Freepik, iStock, Snappa, Pexels, Unsplash, Pixabay, 

Venngage, PiktoChart, Microsoft Sway, Apple Keynote, Indesign, 

Prezi 

Learning management systems Moodle, Sakai, Blackboard, Canvas, Edmodo 

Planning tools, calendars Doodle, MS Teams Planner vai Tasks, Outlook 

Virtual laboratories LabXChange, PraxiLabs 

Interactive question tools Quizizz, Kahoot, Quizlet, Loquiz 

Image processing tools Inkscape, Photoshop, Adobe Creative Cloud, Gimp 

Repositories of study materials VirtualFieldTrips, Calibre, AMBOSS 

Content originality checking tools PlagScan, IThenticate, Turnitin 



 

 

Table 4. 

Technologies used by the academic staff in providing a combined and distance study process 

(adopted from ¢ƘŜ wŜǎŜŀǊŎƘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ά[ƛŦŜ ǿƛǘƘ /h±L5-мфέ) 

 

There is evidence that the digital skills of the academic staff of Latvian HEIs have increased 

significantly during the Covid-19 pandemic. The Research of the Student Union concluded that 

teachers and students have already been/are trained and informed about the use of digital 

tools and platforms in the study process. According to the Research of the project "Life with 

COVID-19", in general, the level of pedagogical digital competence of academic staff after the 

experience gained in the implementation of distance learning during COVID-19 has increased 

significantly. However, the technical support for implementing the technology-enriched study 

process and the level of pedagogical digital competence of academic staff varies between 

institutions and study program thematic fields depending on previous experience, course 

specifics, teachers' age, and other factors. Due to the replacement of traditional teaching and 

communication methods with digital tools, the skill level required from academics to keep up 

ǿƛǘƘ ǘƘŜ ŎƘŀƴƎŜǎ ŀƴŘ ŘŜƳŀƴŘ ŦƻǊ ǘŜŎƘƴƻƭƻƎȅ ǳǎŜ ƛǎ ƘƛƎƘŜǊ ǘƘŀƴ ŜǾŜǊ ōŜŦƻǊŜ ό±ŀƭǘƛƸǑ Ŝǘ ŀƭΦΣ 

2020). As a result, in the wake of the pandemic, the Latvian HEIs had invested and continue 

to invest resources in the training of academic staff, for example: 

 In 2020, the University of Latvia offered its academic staff two study programs - 
"Development of Online Studies and Digitalization of Study Content" and "Innovations 
ŦƻǊ LƳǇǊƻǾƛƴƎ ǘƘŜ vǳŀƭƛǘȅ ƻŦ ǘƘŜ {ǘǳŘȅ tǊƻŎŜǎǎϦ ό[ŀǘǾƛƧŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлŀύΦ Lƴ 
addition, nine more distance programs were introduced at the University of Latvia to 
develop technologically pedagogical skills for providing studies in the digital 
ŜƴǾƛǊƻƴƳŜƴǘ ό[ŀǘǾƛƧŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнмŀύΦ 

 The EKA University of Applied Sciences trained its academic staff to work with the e-
learning system on holidays before the first day when it was necessary to start studies 
ǊŜƳƻǘŜƭȅ ό9ƪƻƴƻƳƛƪŀǎ ǳƴ ƪǳƭǘǹǊŀǎ ŀǳƎǎǘǎƪƻƭŀΣ нлнлŎύΦ 

 For several consecutive years, Daugavpils University organised courses for academic 
staff regarding the development of study courses in an e-learning environment 
MOODLE. Such a practice was also continued during the COVID-19 pandemic 
ό5ŀǳƎŀǾǇƛƭǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлмуΤ нлмфΤ нлнлōύΦ 

 At the beginning of 2021, the BA School of Business and Finance implemented intensive 
training on the preparation and conducting of hybrid lectures, in which academic staff 

Online test security solutions Respondus Monitor, ProctorU, Examus 

Data analysis and visualisation tools MatLab, Power BI, MS Excel, Tableau, JASP, RStudio 

Mathematical calculations and their 

visualisation 

Octave, Anaconda, Jupyter Notes, Symbolab 



 

 

extended their knowledge on such tools as Zoom, Miro, and Mentimeter, as well as on 
the development and processing of video content and principles of implementing 
distance learning (Banku augstskola, 2021c). In addition, at the beginning of the Covid-
19 pandemic, academic staff already received training on using Zoom and learned new 
teaching methods suitable for remote teaching (Banku augstskola, 2020a). 

 The University of Latvia offered a workshop "Use of Creative Commons license for 
research and education" explaining the meaning of the Creative Commons license and 
ƛǘǎ ǇǊŀŎǘƛŎŀƭ ǳǎŜ ό[ŀǘǾƛƧŀǎ ǳƴƛǾŜǊǎƛǘņǘŜΣ нлнлōύΦ 

 In the autumn of 2021, a new training program, "Development of Technological 
Pedagogical Skills for Ensuring Studies in the Digital Environment", will be offered to the 
academic staff of the University of Latvia. It includes topics such as "Types of Distance 
Learning", "Practical Recommendations for Working in the Digital Environment", 
"Pedagogical Approaches and Their Implementation in the Digital Environment", 
"General Interactive Solutions for Lesson Development", "Domain-Specific Interactive 
Solutions for Lesson Development", "Distance learning planning", "Learning e-
environment MOODLE", "Mixed learning", and "Learning analytics" (Latvijas 
univŜǊǎƛǘņǘŜΣ нлнмύΦ 

 

At the same time, the need to increase the level of digital competence of the academic staff is 

still relevant. To achieve the goals of education and science policy related to digitalisation, the 

Latvian HEIs need to prepare digitally skilled, technology-motivated academic staff who can use 

the digital solutions, platforms, and software available to the institutions, as well as know the 

technologies used in their professional field (PwC Latvija, 2020). In the Research of the Student 

Union, ǎǘǳŘŜƴǘǎ ǇƻƛƴǘŜŘ ǘƻ ǘƘŜ ƭŀŎƪ ƻŦ ǘŜŀŎƘŜǊǎΩ ŘƛƎƛǘŀƭ ǎƪƛƭƭǎ ƛƴ ǿƻǊƪƛƴƎ ǿƛǘƘ ƻƴƭƛƴŜ ƭŜŀǊƴƛƴƎ 

platforms. Four Latvian HEIs that participated in the Research of the Current Report also 

mentioned the necessity to develop the general digital or e-skills/competencies of the academic 

staff. In contrast, one institution emphasised the necessity to develop skills to use computers 

by senior teachers. Another research claims that there could be a lack of digital skills for a 

particular part of the academic staff in general and specific tools, as well as challenges for using 

ŘƛƎƛǘŀƭ ǎƻƭǳǘƛƻƴǎ ƛƴ ǎƻƳŜ ǎǇŜŎƛŦƛŎ ǎǘǳŘȅ ŀǊŜŀǎ ό±ŀƭǘƛƸǑ Ŝǘ ŀƭΦΣ нлнлύΦ !ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ DǳƛŘŜƭƛƴŜǎ 

for the Digital Transformation for 2021-2027 (Ministru kabinets, 2021b), in the next seven years, 

it is necessary: 

 To improve the pedagogically digital competence, digital knowledge and skills of the 
academic staff of Latvian higher education for excellence, including the preparation of 
the core of Latvian digitalisation teachers excellent in the development of world-class 
content, pedagogy and teaching technologies. 

 To develop high-level digital skills as transversal skills within the framework of 
vocational education and higher education content, including cybersecurity, big data, 
mastering digital industry technologies, public administration services, etc. 

According to (PwC Latvia, 2020), not only digital skills are essential, but also the strengthening 

of pedagogical skills to promote student involvement and effective development and 

implementation of new forms of digital education (for example, blended studies). 




